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A Message from Colt Gill

Director of the Oregon Department of Education and Deputy Superintendent of Public
Instruction:

Thank you for your committed leadership during these challenging times. We are partnering
with you on an historic transformation of our education grstto maintain care, connection
and continuity oflearning for our students.

How We Got To This Moment

LleQd O2YaARSNI 6KS aKAFTGa 20SN) GKS O2dzNARS 27F 2d
for our children, families, and educators:

T On March 12th we learned that our children would lose seven school days.

T On March 17th we learned that our children wduhiss over a month of school.

1 Today we know there is a very real potential that our students, like in many other
states, may not return to school this academic year.

We started with the idea that our children would miss a few days of school and that dayse
might be made up in the summersomething that is normal in Oregon which regularly
encounters snow days and forest fires that close schools for a few days each year.

Then, to slow the spread of COVIBD and protect our students and educators, GoverBoown

issued executive order 208 that closed schools through April 28. This order also called on

a0K22f & auppleRéhfal’edd&iibE and learning supports to students to the extent

practical through independent study and other appropriate ap®® ¢ KA a 6l a Ay Sy RS
reasonable and essential solution to ensure there was continued learning through aestmort

closure.

How We Are Evolving

hdzNJ adl 0 SQa NIB haskspénsiblyiam nécéssaltilysevohmtti the use of data
and knowledge of effective suppression measures. We now have a moral imperative to meet
the changing nature of the pandemic and evolve our approach to serving our children.

As we continue the effective measures of GoverndiB ¢ y &y #lomie,{Séve Lives 2 NB S NI
also foresee the strong possibility that our students may not come back through our school
house doors thisacademic yearThis calls for a shift from providing supplementary education

to a formidable effort to provid®istance Learning for All.

Of course, education without fag®-face interaction between students and teachers will look

and feel different and cannot be fully replicatadross a distance. It will not and cannot happen
2OSNYAIKGD 2SS ySSR GKS 3INIXOS FyR LI GASYOS 27
families, and our educators as we learn together to move powerfully to ensure care, connection
and continuity oflearnng happen in entirely new ways for our students.
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| was recently reminded of the power of student and teacher relationships in a classroom
setting. Over two decades ago | was a 4th grade teacher at Creslane Elementary School in
Creswell, Oregon. | worked twianamazing Educational Assistanotcook some noodles in an
unusual way to help bring a book to life for my students. Here is the story from Colin Lyons, one
of my former students, who is now a candidate #21Oregon Teacher of the Year:

& a NJIP Gill, ds iny 4th grade reading teacher in Creswell (and my first

superintendent when | worked in Bethel SD). | attribute my career path to

him and a random day when he cooked us worms to try and eat with

1SGOKdzLI ' YR Ydza il NR | F (HwWb BaFriddA y 3 ¢ K2 Yl &
Worms It was a silly event, but memorable and my tiny 9 year old brain

AN GAGEFGSR G2 glyaGAy3a (2 SYdzZ FGS KAY FyR

| share this story for two reasons. First, it underscores how our relationships and interactions
with students @an have a lasting impact and more thae might realize at the timaVe must

be caring, intentional and reaffirm a sense of community eotinuity in all our actionsNe

need to be cleaheaded regarding the experiences our children will lose over thx¢ tne and

half monthsg proms, field trips, graduation and award ceremonies, and simple classroom
activities that shape lives.

The loss of these experiences should not mean students lose the opportunity for connection,
belongng and optimism in the futureEvery caring adult has a role and responsibility to play in
guiding our students through this momeaf challenge and uncertaintyt is a time to highlight

the assets and resilience we see in our children and let them know how much we value them.

Secoml, the passion that Colin referred to runs deep in educators. Educaterthe most
caring, flexibleand determined people | know. They are true professionals. Educators, as they
LI NIYSNI gA0K FFEYATASAE AY ySg | yRhiB&SL) gl eazx O

We must move into this shift with honesty regarding known and unknown challenges:

1 The vast majority of Oregon educators have not taught online and some districts have
varying levels of gerience, capacity YR 0 SOKy 2f 23¢& (a&zdi ad [ SGQa
utilizing our resourcefulness and creativity understanding not all distance education will
be online. Meaningful education can be provided through educational materials
distributed in packets, via individual and group calls, and other efforts thatlma
employed to ensure continuity of learning.
1 Imagine a family with a 7th gradand a 10th grader, each with six or seffierent
teachers and classes with one computer to share between the students. We must find
ways for their classes to be schedukssthey can access all the content.
1 For our younger students, the success of distance education overwhelmingly relies on
parents and adult family members to be active partners with teachi&mill be
important for parents to know their role to suppoiticluding making time outside
AYUGSNI OGA2ya gAGK GKSANI OKAfRQ&a GSIFOKSNI G2
to the instructional time with teachers, providing structure to the daily schedule and
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helping support connectivity and continuity tgfchnology at home, and more. Primary
students going through the rigors of learning to read requires the support of a teacher
Gall FF2f RAYy 3 -Hykrthutd tShekt2hyg deed¥ any sizén§ths of the
student. This will look different within distaadearning and we have to find ways to
partner teachers and parents to nurture learning within this context.

9 Ly hNB3I2y fFad &SN HHIHMp adedudsRrgiftine f | O1 SR
NB a A REhy iliRseEof children experiencing houselessiigsigely to grow this
year. We will need to think of creative strategies to provide access to learning for
students in these situations where a tablet or laptop and hotspot connection to the
internet may not be the most practical way to provide accede&oning for some
students.

1 ODE will work with relevant state agencies and ESDs to address data from the Oregon
Broadband Commission regarding potential connectivity issues communicated by
Internet Service Providers (ISPs). We also recognize that themaats of the state yet
to be served by broadband or cell connectivityhis will require flexibility for these
schools to serve students during the school closure in ways consistent with the specific
needs of their communities and families.

T And, familyneeds, strengths, makep and values play a significant role. Some families
work hard to limit screen time and will have to navigate new patterns in the home. In
some homes older siblings must care for younger siblings and family members because
parents aml other caregivers must workVe all have to work together to communicate
expectations for learning while making allowances for the specific customs and routines
of families within their home environment.

These are a few of the issues our state andsminools will be working to meet heamh at the
same time they are beginning to delivi@rstance Learning for AllThe effort carries its
challenges, through them we will center on equity. Our school holeses were open to every
single student in our state, and as we shiffdistance Learning for Ale must ensure our
education services are accessible to every student in our state. We will do all we can to meet
the needs and strengths of students witlsdbilities, emerging bilingual students, talented and
gifted students, and students navigating poverty and houselessness.

Our children and educators deserve more than we can provide right now; we must let this
thought drive our innovation and help us stito overcome disparities and build resilience in

our students and educators. This effort will call on all our creativity and talents as well as deep
partnership with families to reach all students to providesgaronnection, and continuity of
learning.

Sincerely,

.,—; 2 /7_/—_—‘> ."\'~—‘

Colt Gill
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Preamble

hNS3I2y Qa O 2Dwstdrice Lénihg foriAfignals our deep commitmend learning

and maintainingan educational pathway for students during this critical time. As educators and
leaders, we know the value of school and the importance of learning and social connection.
Faced with the challenge of school closure, we have an opportunity to harness nawva
relating, teaching, and learning through a distance learning model. Maintaining student to
educator relationships will ensure care, connection, and continuity of learning for us and our
students. We are in this together.

The purpose of this Distaad_earning for All guidance is to provide a definition of the Distance
Learning for All requirements so that we hold shared understanding of our responsibility to
serve students during school closure, to help districts and schools assess capacity faedista
learning, and to introduce a sample plan that districts and schools can use to implement
distance learning. We also outline our commitment to partner and support as we move through
complex challenges guided by possibility. As we learn alongside yaroaralto know more,

we will continue to develop and update resources to disgicichools, families, studerasd
communities.

This is the first of a series of guidance to be released to support districts in the delivery of
Distance Learning for AlAscontexts change and needs evolve, we will continue to update this
guidance and link it to th&@ DE COVHDO webpage

Acknowledgement

We wish to acknowledge thatur guidance has been informed by educators and other leaders
in Oregon and across the nation who have been critical thought partners. In the context of
shared thinking and problem solving, our own thinking and planning has been enhanced. We
appreciate tle collective effort, as we rise to the challenge of serving our students and families
during school closure. We are stronger together.

Additionally, we wish to thank State Education Agency (SEA) leadership across the nation and
the Council of Chief Statéchool Officers. We wish to explicitly acknowledge Washington,

whose Office of Superintendent of Public Instruction has served as a key partner and
consultant. Additionally Kansas, California and Texas have contributed materials and resources
that have irfluenced our thinking and planning.
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https://www.oregon.gov/ode/students-and-family/healthsafety/Pages/COVID19.aspx

Introduction

Distance learning for Alvill be a process for students to receive ongoing interaction with their
teacher.Each District should have their Distance Learning for All Plan in plagaribg3, 2020
Please review the toolkit and timeline for implementati@istance learning is not just online
instruction. It provides for blended learning strategies and access to appropriate educational
materials through multiple modes of communicatioAs schools &nsition to distance

learning, successful approaches will be centered¢am®, community and continuity of

learning

Key elements of distance learning for every student, educator and parent to know.

1 Every student regularly connects with their teacher(s).

1 Teachers and students prioritize time together to focus on the most important or
relevant learning.

1 Teachers, families, and caregivers work as a team, anchored in partnership. Together,
teachers and families efacilitate learning, design consistent rougis, and establish the
learning environment.

7 ¢SFOKSNE O2ydAydzS (G2 Y2yA(i2NE NBLERZ2NI | yR N
learning goals and standards, encouraging critical problem solving, collaboration,
communication and creativity.

T Schools provide nitiple, flexible opportunities- for our high school students in
particular¢ to earn credit on their pathway to graduation.

As a foundation for successiistance Learning for Aif our students, our schools have a
critical responsibility to:

1 Continue to focus on student belonging, care, connection,-laglg and mental and

sociatemotional health.

1 Actively engage and nurture relationships with students, families, and community.
Center equity in all outreach and communication efforts with péiseand caregivers.
1 Encourage, support and provide opportunities for active collaboration and

communication between school leaders, teachers and all school staff.

=

It is important that school district leaders define their baseline, set their horizon, feamm

each other, and strive to increase capacity for educator and student efficacy with online
resources.This guidance andthe Distance Learning Capacity Framewibgrovides-- is

intended to support school districia successfully impleenting distance learning through a

range of effective strategies. ODE recognizes schools are at various entry points in their capacity
to provide learning resources for schools and families.

Aswe imagine and create distance learning pathways, educatmr8rwe to shine a light of

hope and optimism. Over the past few weeks, we have been inspired and buoyed by the voices

of educators. The Department has been inundated with messages from educators who say,

G2S adrFryR G GKS NBI Readandlesbircesstdielp uis WadterranSw S NI {0 A
ways of relating, teaching, and learning through distance learning. Educator voice and vision
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https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Tool%202%20Distance%20Learning%20Capacity%20Framework.pdf

will guide us. We have great faith in the collective capacity of our education community in
Oregon to serve students andrhilies during this time.

As we embark on a new pathway to educate our students during this school closure, we hold an
aspirational vision fodistance learninghat ensures edudar efficacy, student efficacgnd

system capacity for delivering a qualiéarning experience while we maintain social distancing

for health and safety.

This guidance includes elevaols to help school districts understand and plan for distance
learning.

For the purposes of this

T Tool#1: o _ _ guidancedistance learnings
Overview of Guidelines for Distace Learning: definedas instruction in which

Guidelinesummary for implementation of the student and instructor are

distance learning. in different locations. Students
engaging in distance learning|

' Tool #2: _ _ _ have access to appropriate
Distance Learning Capacifyramework: educational materials and

A conc;eptual .framework tq help FjIStrICt.S assess| | .caive ongoing interaction
capacity for distance learning. It is designed to . .

rovide multiple entry points based aradiness with their licensed and/or
P P yP ’ registered teacher(s). It is

to inform planningand to create a trajectory for ) g
P oa J y important to note that distance

future progress. learning includes multimedia
communication and blended
learning strategies, not just
digital/online learning.
Learning may or may not be
separated in time
(asynchronous vs.

9 Tool #3:
Distance Learning Planning Tool:
A customizable project planning tool districts ca
use to build their Distance Learning For All Plan|

1 Tool #4: .
Distancel earning ér All Family and Educator S_quncfl[ronotjs)c.l_se(l:hooll d'Str_'Ct‘
Resources: will enter into disance learning

along a continuum based on

A comprehensive resource that includes: an at - ,
their capacity.

home guide for families in Engjh and Spanish;
helpful resources for families to support-abme
learning; social, emotion@nd mental health supports and resources; a comprehensive
list of instructional tools and curricular resources to suppefi2teaching and learning;
and aglossary.

I Tool #5:
Distance Learning: Sample Instructional Dayl(®)
A tool designed to helpetachers and parents build a daily learning schedule for students
K-12. This prioritizes Teach&ed Learning and also expands learning to include
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https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Tool%201%20Overview%20of%20Guidelines%20for%20Distance%20Learning.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Tool%202%20Distance%20Learning%20Capacity%20Framework.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Tool%203%20Distance%20Learning%20Planning%20Tool.pdf
https://www.oregon.gov/ode/educator-resources/standards/Pages/Distance-Learning-for-all.aspx
https://www.oregon.gov/ode/educator-resources/standards/Pages/Distance-Learning-for-all.aspx
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Tool%205%20Distance%20Learning%20Sample%20Instructional%20Day%20K-12.pdf

activities and experiences that reinforce skills and extend knowledge.

Tool #6:

Distance Learning Timeline:

A visual timeline to help districts understand the implementation arc for Distance Learning
for All.

Tool #7:
Distance Learning for All Summary Document
A summary documerdistillingthe contents ofthis guidance.

Tool #8:

Comprehensive School Counseling Plan for Semio

A resource designed to provide suggested guidance for how Comprehensive School

[ 2dzyaSt Ay3 t NPINI Ya -¥rhodond I[BarNG dcadendicSy A 2 NA Q
development, and career and college readiness by providing a continuum of services and
supportsmatched to individual student needs

Tool #9:

Personalized Student Graduation Plan Template

A sample template schootsn use to develop a plan for Seniors Needing Credits to meet
Oregon Diploma 2020 Requirements.

Tool #10:
Graduaion Pathways 2020 Timeline
A visual timeline to help districts understand key dates for Graduation Pathways 2020

Tool #11:
Graduation Pathways 2020 Summary Document:
A summary document distilling the contents of section 4, Graduation Pathways 2020

Tool#12:

Comprehensive School Counseling Plan for Freshmen, Sophonamicésuniors

A resource designed to provide suggested guidance for how Comprehensive School
Counseling Programs may address-@tiw (i K 3 NJ ferSaudndeamidgdacadémic
developmentand career and college readiness by providing a continuum of services and
supports matched to individual student needs.

Tool #13

Credit Earning Assurance Plan

A CreditEarning Assurance Plan template districts may use to develop a plan for sttments
earn credits towards graduation in courses that were previously marked as Incomplete
during school closure. (See section 5C.)

Oregon Department of Education
Spring2020
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https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Distance%20Learning%20Timeline%20Infographic.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Distance%20Learning%20for%20All%20Summary.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Tool%208%20Personalized%20Student%20Graduation%20and%20Transition%20Plan%20Comprehensive%20School%20Counseling%20Programs.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Tool%209%20Personalized%20Graduation%20Plan.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Graduation%20Pathways%202020%20Timeline%20Tool%2010.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Tool%2011%20Graduation%20Pathways%20Summary.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Comprehensive%20School%20Counseling%20Plan%20for%20Freshmen,%20Sophomores%20and%20Juniors.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Credit-Earning%20Assurance%20Plan%20Tool%2013.docx

1 Tool #14
Promising Practices for Secondary Students During Distance Learning
Recommended promising practices to use for designing learning experiences and measuring
progress in learning during school closur

1 Tool #15
Supporting our Students in Grades 9, 10 and 11 Summary document
A summary document distilling the contents of Section 5, Supporting our Students in Grades
9,10 and 11.

1 Tool #16:Comprehensive School Counseling Plan for Students in Gradges K
A resource designed to provide suggested guidance for how Comprehensive School
Counseling Programs magdress ks socialemotional learning, academic development
and career and collegeadiness by providing a continuum of services and supports
matched to individual student needs.

1 Tool #17
Gomprehensive School Counseling Plan for Students in Grad@s 6
A resource designed to provide suggested guidance for how Comprehensive School
Counseling Programs may addrés8 sociatlemotional learning, academic development
and career and college reamtiss by providing a continuum of services and supports
matched to individual student needs.

1 Tool #18
Promising Practices for-B Students During Distance Learning
Recommended promising pracéis to use for designing learning experiences and measuring
progress in learning during school closure.

1 Tool #19:
Supporting our Students in Grades&Summary document
A summary document distilling the contents of Section 6, Supporting our Students in Grades
K-8.

This guidanceis organized into three sections to prepare districts to IBastance Learning for
All:

Section One: Framing Values and Understanding Distance Learning for All
1A. Guiding Principles
1B. Guidelines for Distance Learning
1C. Special Education, English Learner, and Talented and Gifted Services

1 Please noteif a topic is included in multiple rounds of guidance, the most current guidance will supersede prior guidance.
Our FAQs will be updated frequently to reflect theshcurrent information ODE will be organizing a webinar to provide
clarification around Btance Learning for All requiremenistancel earning4dAll@ODE.state.or.us
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https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Promising%20Practices%20for%20Secondary%20Students%20During%20Distance%20Learning.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Supporting%20our%20Students%20in%20Grades%209,%2010,%2011%20Summary%20document.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Comprehensive%20School%20Counseling%20Plan%20for%20K-5.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Comprehensive%20School%20Counseling%20Plan%20for%206-8.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Promising%20Practices%20for%20K-8%20Students%20During%20Distance%20Learning.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Supporting%20our%20Students%20in%20Grades%20K-8%20Summary%20document.pdf
mailto:Distancelearning4all@ODE.state.or.us

Section Two: AssesginCapacity and Making a Plan
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SECTION ONE: Framing Values and Understanding Distance Leal

1A. Guiding Principles

ThisDistance Learning for Al dzA Rl Yy OS A & h NB 32 y QO%chalddge aidwé & S
collectively work to ensure the health and safety of Oregonians. This guidance sets forward an
initial vision for distance learning for all in Oregon, defines distance learning, provides a
framework for districts to evaluate distance learning capacity, and includes planning tools for
distance learning implementation. As contexts change and needs evolve, we will continue to
update this guidance and link it to ti@DE COVHD9 webpage

h59Qa4 3JdzARIYOS RdzNRAyYy 3 (KA @are{iConfiéctiof, Bnd &Edfiqaitg f
of Learning.We recognize that in this time of immense change and transition, what our
students and families reml most is kindness, compassiand care. Additionally, as we all
experience social distancing, our students and families need to heartfusted adults wio

know and care fothem. One of the most meaningful contributions educators can make during
this time is to find ways to engage students and families. Outreach from a known educator and
ongoingconnectionthrough phone, paper/pencil communication, online other means will

serve as the heartbeat for distance learning. Maintaining undeterred focus to create conditions
that fosterlearning and critical thinking for students will anchor us as we reimagine school
through distance learning. It is our colle@jymoral imperative to ensureontinuity of learning

and access to education. In Oregon, we achieve togetermust keep this as our north star.

We also acknowledge that our public education system creates a problematic paradox around
who the systems designed to serve. We take a strong equity stance at B@ieation equity is

the equitable implementation of policy, practices, procedures, and legislation that translates
into resource allocation, education rigor, and opportunities for historicallycanently
marginalized youth, students, and families including civil rights protected classes. This means
the restructuring and dismantling of systems and institutions that create the dichotomy of
beneficiaries and the oppressed and marginalized.

In order to live into this stance, we must heighten our attention to particular groups of students
gK2 2F0SYy 0SIFN GKS 0dzZNRSy 2F GKS adeadasSvyQa
and meet the needs of students experiencing homelessness, studentof Ataska Native

and American Indian students, emerging bilingual students, students of migrant and
farmworker families, students experiencing disability, students in foster care, and students
navigating poverty. There is a real risk that students wpkerence further alienation and lack

of access to learning, heightened by the -@school context. This risk is magnified by the
digital divide and the rapid increase of unemployment in our communities. This lived reality
requires resolve and focus asreaconnection, and continuity of learning guide our charge.

As we lead this effort across Oregon, Distance Learning for All Guiding Principled|
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https://www.oregon.gov/ode/students-and-family/healthsafety/Pages/COVID19.aspx

anchor our state in common values and help generate collective action during this time:

9 Ensure safety and wellnesStudents need food, clothing, a safe place to learn and shelter,
as well as a sense of care and connection, in order to engage in challenging intellectual
work.

9 Cultivate connection and relationshigStudent connections and relanships with trusted
adults promote belonging, which is especially important as learning takes place outside of
the school setting.

9 Center in equity and efficacyPrioritize equity in every decision; build on cultural and
linguistic assets to inspiredening and promote student efficacy. Consider how decisions
and actions attend to racial equity and social justioeegon Educator Equity Lens
Consider the assets of students who experience disability.

9 Innovate. Iterate through complex change with a spirit of possibility, centering in deep
learning, student agency, and culturally sustaining practices.

1B. Guidelines for Distance Learning

During extended school closure, learning and the instructional experience will take new shape
as we implement a distance learning model. We recognize that our current context puts
additional pressure on families to juggle many responsibilities. For miaisymiay also mean
working from home while caring for children (in the context of financial strain, health concerns,
and lack of digital resources). Our educators face the same challenges. We were careful to
consider these factors in this guidance.

Our guidance draws from other states and borrows from instructional time guidelines for

virtual schools nationally as they are addressing the CQYI®isisAs we continue to learn

more and normalize our practices for distance learning during CG1ADwe will updatethe

Distance Learning for All guidancé. K S F2f f 2gAy 3 3FdzZA RSt Ay Sa aK2dz |
design and delivery of instruction and student supports.

Oregon Department of Education
Spring2020



https://www.oregon.gov/highered/about/Documents/State-Goals/HECC-Equity-Lens-2017-reformat.pdf

Tool #1: Overview of Guidelines for Distance Learning

Overview of Guidelines for Diance Learning
Ensuring Care, Connection and Continuity of Learning for All Students
Guidelines for All Districts Receiving SSF during School Closure

Social, Emotional and Mental HealtliEnsure safety, belonging and mental health as a foundat
for learning. Prioritize care and connection. Apply a tratinfarmed lens when providing service

Partnering with Parents, Families, and Caregive@enter equity in all outreach and

communication efforts with parents, families and caregivers. This incluolesring home
language and culture and considering the strengths and needs of students. As educators, we
now become guests in the homes of the students and families we serve.

Instructional TimeEstablish routines, expectations and priorities toilitate instruction. Consider
the environments and ages of the learners when planning instructional time, activities and
connectionsSee Tool #5

Equity and Accesg&nsure equity and access in all aspects of distance leaid@sign instruction

using the tenets of Universal Design for Learning (UDL) to create the greatest access for stu
Differentiate and use a variety of modes, resources and strategies with consideration for how
students and families may be disproportionately impacted.

Teaching and Learnindgzocus on essential learning, leveraging formative assessment and stu
assets to iform differentiation and extensions. Guarantee learning to support students on the
path to college and career.

Operational and Administrative Logistics:

Attendance Every student is assigned to and regularly connects with a licensed or registered
teadcher. (Pending further guidance.)

Report Progres®rovide and report on grades and/or progress marks.

Provide CrediEarning OptiongOffer a variety of opportunities to earn high school credits.

Distance Learning for All Resources

Social, Emotional and Mental Health

Maintain relationships betweeraducators, students, familieend community.
Focus on student belonging, care, connectiosll-being and mental health.
Encourage ogoing studenparticipation, active engagemeand monitor attendance.

Apply a traumanformed lens to build student resilience when providing support services to
students and their families. As noted by Teachinterance and thélational Child

f
)l
)l
)l
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https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Tool%205%20Distance%20Learning%20Sample%20Instructional%20Day%20K-12.pdf
https://www.oregon.gov/ode/educator-resources/standards/Pages/Distance-Learning-for-all.aspx

Traumatic Stress Netwotkwhile distance learning is a shift for everyodsijdren with

identified histories of trauma may be especially vulnerable to the impact of significant

changes in schedule, routine and expectatidhat come with social distancing, canceled

classes, online learning and reliance on caregivers for academics. Other students may also

be at additional risk during this time:

Sudents who experience anxiety;

Sudents who experience depression or suidigkeation;

Sudents who experience learning and attention challenges;

Sudents whose families may have lost jobs or income;

Sudents who have loved ones affected or particularly vulnerable to the GOQ¥ID

virus;

Sudents who have a caregiver who is asestial frontline worker;

Stuudents who may experience limited access to adult support as their caregivers

work; and

o Students who are members of communities who have experienced generational
trauma in Oregon or in the United States.

O O O O O

Patnering with Parerts, Familiesand Caregivers

If the student is under the age of 18, any calls, or other means of contact, should be made to
the parents or caregivers who are in the parental relationship to students. Norms and
agreements for interaction between educatomsdastudents need to be first established with
them.

)l

- = =2 =4

Center equity in all outreach and communication efforts with parents and caregivers. This
includes honoring home language and culture and considering the strengths and needs of
students we name in the introduction and in the equity and access sectionsoftidance.

As educators we have now become guests in the homes of the students and families we
serve.

If district or charter school policy prohibits electronic communication between staff and
students, districts and charter schools should consider iyigolicies to allow onen-one
telephone and electronic communication by appropriate personnel (e.g., teachers, school
counselors, school social workers, administrators, educator paraprofessionals, and
McKinneyVento Liaisons).

Engage with parents and emivers as critical partners and-&axilitators of learning. They

will have important roles to play, especially for younger students.

9y adz2NB LI NByda FyR OFNBIAGSNE dzy RSNERUOF YR
change and improve over timand that it will not be perfect in the beginning.

Provide communication support to families in preferred home language and provide
interpretation support to the extent possible

Discuss important routines and school structures for the remainder of theigelding

supplemental learningesources, how to access mealsd what community supports and
services are available for the families.

2Teachindlolerance: A Traumimformed Approach to Teaching Through Coronavirus
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https://www.tolerance.org/magazine/a-trauma-informed-approach-to-teaching-through-coronavirus

9 The school may wish to designate a liaison with whom families can communicate with and
establish a preferred method @obmmunication (i.e., text, Zoom, phone, email).

9 Families may have a wide range of questions and concerns related to this crisis rooted in
their own perspective and experience. gesources, community liaisoasd community
based organizations where poskd to personalize and contextualize support.

Instructional Time

To meet the expectations dhstructional time $ee Tool #bthe following practices should be
considered:

9 Schedules and consistent routines are important for maintaining the learning environment.
1 Prioritize time to focus on the most important or relevant learning.

9 Honor the student larning environment, harnessing assets including home language, family
(siblings and extended family), and culture. Allow for student choice and voice when
possible and integrate culturally sustaining practices.

Tt NEPOARS RSaA3AYyI SR SRADNB 202 2 X T A OPOK 2 HZNR £ & il
K2dzNBE AYRAOFGS 6KSYy SIFOK GSFOKSNJ gAftft oS |
recommended) for consultation. For distance learning, some households will be sharing a
device and camgiver availability to assishay be limited, so it is important that teacher
availability is structured so all students have an opportunity to contact their teacher(s).

9 Instructional time does not necessarily imply students are learning while edgaige a
screen. Some schoddsd families may not use technology to access distance learning.

Our recommended maximum daily guidelines T@acherLedLearningare as follows (Note:
Oregon has aligned this recommendation with Kansas and Washington):

I Grades KL: 45 minutes
I Grades 23: 60minutes
I Grades 4: 90 minutes
9 Grades 612: 30 minutes per teacher (3 hours in a day)

Teachef_ed learning will be bolstered by other learning opportunities throughout the day.

Tool #5 Distance Learning: Sample Instructional DagZ)Kis designed to help teachers and

parents build a daily learning schedule for students acre$8.K his prioritizes Teachéed

Learning and also expands learning to include activities and experiences that reinforce skills and
extend knowledge. Please alsee the sample schedules available onEigance Learning for

All Family and Educator Resoureesb page whik include:time to complete assignents,

enrichment time, academic time, free choice time, physical activity time, and other suggestions
that will help fill out a complete day of learning for students.

Important Note: ODE will pursue a Division 22 adjustment for instructional time reqairts
during school closure.
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https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Tool%205%20Distance%20Learning%20Sample%20Instructional%20Day%20K-12.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Tool%205%20Distance%20Learning%20Sample%20Instructional%20Day%20K-12.pdf
https://www.oregon.gov/ode/educator-resources/standards/Pages/Distance-Learning-for-all.aspx
https://www.oregon.gov/ode/educator-resources/standards/Pages/Distance-Learning-for-all.aspx

Equity and Access

Services should include a variety of modes, resources, and strategies to provide accessible
educational opportunities and supports for each student.

9 Use the tenets of the Universal Design for Learning (BEzicheworR to plan resource
development to ensure the greatest access for all students

9 Consider the disproportionate impact of COMI®on the nine federally recognized tribes in
Oregon as their tribal offices are also closed. Atmusider the historical impact the spread
of disease has had on our native populations.
T wSO23ayAl S GKS GRAIAGIHE RAGARSE GKFG RAA&LNELR
farmworker families, students experiencing homelessness, those in ti@msit in foster
care, and students navigating poverty.
Comply with Federal and State Civil Rights laws.
Provide accommodations for students identified as Talented and Gifted.
Provide a full range of English Language Development services for studentsiaify. g
Provide Free Appropriate Public Education (FAPE).
o 5Aa0NAROG& Ydzald AYLX SYSyld addzRSyidiaQ L9t a
FLILINRLINAREFGS Y2RAFAOIGA2ya Ay Oz2yadzZ GF GA2
A This may include provision of cpansatory educational services and/or
extended school year services to maintain and/or recoup skills, as
determined by the IEP team.
o GAAUNANOGE &aK2dzZ R SEFYAYS (KS STFFSOG 2F G
their IEP goals and review the guidarfor tracking goals during the closure.

= =4 =4 A

Teaching and Learning

Create learning experiences that are guided by a licensed teacher.

Center on critical problem solving, collaboration, communication and creativity.
Focus on essential and relevant leagiior students.

Create opportunities for interdisciplinaryvellroundedlearning.

Build key skills and focus on concepts that align verticall®;Kink to Oregon State
Standards.

Integrate opportunities for formative assessment and student feedback.

Differentiate and adjust distance learning delivery mtgi® include paper packets, lbme
experiences, blended learning, phone, etc. as it matches student learning needs and
technology and connectivity capacity.

9 Support all students to attain an Oregon 2Miploma Oregon 2020 Modified Diplonma
Oregon 2020 Extended Diploma and successfully transition to career and/or college.

= =2 = =4 =4 -4 A

3 Universal Design for Learniagggestions can be applied to any discipline or domain to ensure that all learners can access and
participate in meaningful, challenging learning oppmities.www.cast.org
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http://www.cast.org/

1 Ensure access to qualified educators, grélesl content, and required materials (including
technology when possible).

Operationd and Administrative Logistics
Attendance:

9 Every student has regular contact with school personnel for the purposaref
connection and continuity of learning.

9 Every student has access to a licensed or registered teacher through telephone, writing,
electronic or online means each session day throughout the extended closure.

9 More information, including reporting information, will be available as ODE develops
guidance on attendance, ADMw, and the State School Fund. In the meantime, ensure
that every sudent has a consistent connection to a teacher who tracks their
interactions.

Grade and/or Progress Marks:
91 Monitor, report, and record progress towards learning goals and standards.

CreditEarning Opons for high school students remain the saasebri& and mortar options.
Districts may want to consider the full variety of options to ensure students have clear
pathways to earning credits and meeting graduation requirements:

9 Successful completion of online or distance coursework.

9 Successful completiorf goursework through nowligital resources or equivalent
academic assignments.

9 Passing an exaor work sample(s)Advanced Placement (AP), International
Baccalaureate (IB¥>eneral Education Development (GED), locally designed assessment,
etc.)- or a dwal credit course.

91 Demonstration of proficiency or mastery of required standards.
9 Successful completion of a portfolio or collection of learning.

Additional guidance on Graduation Pathways for the classes of 2020 andsZ@?2thcoming.

1C Speial Education, English Learnand Talented and Gifted Services

Students protected undendividuals with Disabilities Education Act (IDEA), Americans with
Disabilities Act (ADA), those who quafify English Languafjeervices and students identified

as Téented and @ted require further consideration under the law. As such, we provide
expanded guidance to ensure our commitment to equity and access. Our general guidelines in
section 2 (above) integrate socimotional and mental health supports. This sestfocuses

on the technical requirements to serve students who qualify for these services.

4CSRSNIfftesx G(K2a$8S &aidzRSyiGa ¢K2 ljdzkt AF& F2NJ 9y3IfAaK [Fy3Idzk IS
Emergent Bilingual/English Learners.
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Special Education Guidance

t £ SasS a EsenteNBcHB Csure Special Education Guidasaeell as the
Resource Toolkit to support Students with Complex Nedush is aligned with thguidance
issued from the United States Department of Education on March 21, 2020.

For students who experience a disability and are protected under ADA with a 504 plan, the
district/schod must:
T wSOASs GKS addzRSyiQad OdzNNByd pnn LIXIYT
9 Determine if adjustments are necessary for the student to access materials and
instruction;

9 If deemed necessary, the school team meets with the parent/guardian to develop or
revise the 504 plan.

EnglishLearner Guidance

Students who are identified to receive English language development services (Title Ill) must be
provided with language assistance services and supports that allow the students access to
academic content. When a school district is opergtin the context of distance learning, the
district/school must:

9 Make every effort to povide ELD services to Engligiatners;

9 Collaborate between the English language teacher, academic content area certified
classroom teacher, and the parent or guardiarihe distance learning setting;
T wSO@ASs IyR O2yaAiARSNI GKS aiddzRSyadQa fFy3adz 3S
9 Consider how the student will access materials and language services, including:
o The English proficiency level (ELP) of the student;
o The ELPA domains on which ttiedent showed strengths and/or needed
additional support; and
o Consider reviewing and adjusting content, delivery, or materials to meet the
d0dzRSyiQa aiduNBy3aitkKaz ySSRa FyR oAt AGAS
proficiency.

Talented and Gifted (TAG3uidance

Districts should serve students identified as TAG by accommodating assessed levels of learning
and accelerated rates of learning/ith a distance learning model, two strategies that will
enhance and extend the learning experience for TAG studerdside:
9 Educational acceleration, which has long been used to matchthi§ld St a G dzZRSy (G 4 Q
general abilities and specific talents with optimal learning opportunities; and
9 Curriculum compacting, which condenses, modifies, or streamlines curriculum to reduce
repetition of previously mastered material.
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https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Oregon%27s%20Extended%20School%20Closure%20Special%20Education%20Guidance,%20Distance%20Learning%20for%20All.pdf
https://www.oregon.gov./ode/students-and-family/healthsafety/Documents/Distance%20Learning%20for%20All%20Resources%20for%20Students%20with%20Complex%20Needs.pdf
https://content.govdelivery.com/accounts/USED/bulletins/2827b35

SECTION TWO: Assessing Capacity and Making a Plan

2A. Distance Learning Capacity Framework

For the purposes of this guidanatistance learnings definedas instruction in which the

student and instructor are in different locations. Students engaging in distance learning have
access to appropriate educational materials and receive ongoing interaction with their licensed
and/or registered teacher(s). It isiportant to note that distance learning includes multimedia
communication and blended learning strategies, not just digital/online learning. Learning may
or may not be separated in time (asynchronous vs. synchronous). School districts will enter into
distance learning along a continuum. It is true that each district will approach distance learning
differently.

This Distance Learning Capacity Framework is intetwlbdlp districts determine their

capacity for distance learning, while providing multiple entry points to guide planning and
delivery of instruction. We want to first acknowledge that capacity to provide distance learning
online is directly linked to reairce distribution and regional location. Simply put, this is a
AAAYATFAOIY(G SldzadGe AadaadzS Ay hNB3I2y GKIG A&
collective responsibility.

While it is not possible to exactly replicate the connection andas@onstructivism that occurs

in a brick and mortar school, we can develop systems that support distance learning for all of
our students. It is important that district leaders define their baseline, set their horizon, learn
from each other, and strive timcrease capacity for educator and student efficacy with online
learning.

Distance Learning Capacity Framework

The framework is divided into four quadrants (A, B, C, and D) to help districts identify their
starting point for their Distance Learning fall plans, and then target future areas for resource
investment, growth and development. The vertical axis offtaenework represents the
continuum ofTechnology and Connectivity Capaé@ymputers, devices, and internet access).
The horizontal axieepresents the continuum oEducator and Student Efficacy for Online
Learningto provide instruction.

ODE is committed to supporting all districts to develop systems and prioritize investments of
time and resources that will move them toward Quadrant D.districts who are already
operationalizing in Quadrant D, we will harness your example, engage your expertise, and use
any exemplars to share and extend best practices around the state.
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Tool #2 Distance Learning Capacity Framework

Y
D

Technology & Connectivity Capacity
Proficient-Strong

Educator & Student Efficacy
Proficient-Strong

A B

Technology & Connectivity Capacity Technology & Connectivity Capacity

~ Emergent-Developing Emergent-Developing
Educator & Student Efficacy Educator & Student Efficacy
Emergent-Developing Proficient-Strong

3
Technology & Connectivity Capacity

Educator & Student Efficacy for Online Learning
1 2 3 4 5

2B. Distancel.earning Planning

Over the past two weeks, in addition to making sure children have access to meals and planning

for emergency child carenplementation, districts have been implementing variances of

Supplemental Education and Learning Supports, pebxfe@ S NI/ 2 ND& 9 EEBGndzi A S h
March 17,2020. As®& O2y G Ay dzS GKS STFFSOGADS YSIadaNBa 27
[ AGS&aé¢ 2NRSNE ¢S |faz2z F2NBASS (KS adNRy3 LRaa
through our school house doors this academic y&ais reality warrants a shift from providing
supplementary education to a formidable effort to provibéstance Learning for AlWhile

districts prepare to engage all learners in Distance Learning opportunities, they should continue

to provide supplemental activities for students and focus on resximy and reestablishing

relationships with studentsdere, we outline tools and timelines to help districts scaffold and

plan toward full implementation of Distance Learning for All. We believe that the most

important focus for districts now (and throtigut this extended school closure) is to center on
careandconnection We know that you are aware th#tere has never been a more critical

time for relational focus in our schools
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https://www.oregon.gov/gov/Documents/executive_orders/eo_20-08.pdf

Shifting from Supplemental Education and Learning Support to Distadrearning for All

The COVIQ9 context requires us to shift and recalibrate as the situation unfolds. Our intention
is to provide guidance for districts in Oregon that sets up the most sustainable solution for out
of-school learning. This guidance sets fardia new visionDistance Learning for All. Distance
Learning for All evolves from broader Supplement Education and Learning Supports to a well
defined, robust Distance Learning for All model. A critical reason for this shift is to stand up a
model that exsures a comprehensive approach to learning for all Oregon students, whatever
the returnto-school date mape. This standardollectively holds us accountable to prioritize
and target investments for our historically underserved students, closing persigéps and
inequities and maintaining high expectations for ourselves and our students with the belief that
we can overcome barriers to improve outcomge recognize that this pivot toward a Distance
Learning for All model requires complex, adaptive kxadip.

To help build toward a successful launch, we have created a Sample District Distance Learning
for All Workflow (see image below). This is one possible mental model that may be helpful for
districts to use for planning, sense making, and impleragoih efforts.

Tool #3 District Distance Learning Planning

ODE developed Ristance Learning Planning Ttmuidelocal planning efforts. This will be an
iterative process and may not be linear or lestkp. Districts may adapt the planning tools as
needed for their local contexfpril 13, 2020 is the required launch date for Distance Learning
for All.
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https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Tool%203%20Distance%20Learning%20Planning%20Tool.pdf

Sample Workflow Chart

SAMPLE DISTRICT DISTANCE LEARNING FOR ALL WORKFLOW

ANCHOR IN CARE AND CONNECTIONS (SOCIAL, EMOTIONAL, MENTAL HEALTH)

e Center culturally responsive and sustaining practices
e Establish diverse district project team
s |dentify staff leaders in technology

DEVELOP CLEAR COMMUNICATION STRATEGY AND PLAN W/ STUDENTS AND FAMILIES

® Lead with your values and anchor in student well-being and equity
» Establish communication between district/ schools and families
* Share student and family supports and expectations

ASSESS TECHNOLOGY AND CONNECTIVITY CAPACITY/MAKE A PLAN

® Survey staff and families on access to technology to the extent possible
* Cather resources and plan to fill gaps

» |dentify and establish partnerships

» Communicate, implement, and monitor

ASSESS EDUCATOR EFFICACY FOR ON-LINE LEARNING/MAKE A PLAN

e Survey staff on needed supports for distance teaching where needed
¢ |dentify distance learning experts to help support transition
* Create professional learning opportunities for staff

PLAN FOR TEACHER-LED LEARNING

Develop individual student or course learning plans
¢ Learning goals

¢ Course expectations

¢ Timelines

¢ Progress monitoring plan

Oregon Department of Education 24
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Timeline

Pacing Guide High Level Action Cross Walk to Planning Tool
(can be adjusted as works bes
for districts)

Required start date for all
districts

April 13, 2020

Week 1 (March 30April 3) Anchor in Care an@onnection | Stage 1
Engage District Planning Tean Stage 1
Communicate Stage 1
Internally/Externally

Week 2 (April 6 April 10) Gather and Distribute Stage 1
Resources Provide Profession| Stage 2
Learning Stage 2

Communicate
Internally/Externally

Oregon Department of Education
Spring2020




Planning Checklist

Stage 1. Week One

Kev Focus: Engage

W Center team and staff around care and connection

W Engage Parents and Families, Local School Board, Federally Recognized Tribes, Union Leadershij
Community Partners, and Charter Schools (if applicale)this to the best of your ability, keeping soc
distancing efforts in place.

W Establish a diverse district project team that may include administrators, special education leadersH
emerging bilingual/EL leadership, IT, teacher leaders, HR, and additional school staff such as coun
social workerssupport staff, translators, community liaisons, Federal Programs/Title Specialists, anc
Tribal Attendance Promising Practices (TAPP) liaisons. This will look different in district based on d
size and personnel.

Key Focus: Plan
W ReviewDistance Learing for AllGuidance with district project team

W Self assess using the Distance Learning Capacity Framework
Review the Sample Distance Learning District Workflow

Review the General Timeline for Distance Learning Implementation
See Distance Learning Samipistructional Day (Tool #5)

W
W
W
W ReviewOregon Open Learnirand Distance Learning for Akamily and Educator Resousce

Survey all staff
W Access to technology

W Availability

W Supports needed for materials and instruction
W Need to access building to pick up materials
W Best communication methods

Survey families about access to technology eddcational resources
NV Preferred method and preferred language for communication

Access to technology devices and internet connectivity

Availability of learning supplies

Availability of transportation to food/curriculum piakp spots

Surveys shouldbetraisk 6 SR G2 YSSG FFEYAfASEAQ fAy3dz

Consider phone outreach for surveys not completed

W Identify district learning platforms, curriculum and existing print materials already in place for teachq
utilize to support instruction

W Identify teacher laders in curriculum and technology integration, including those who work with
specialized populations, to lead professional learning and to serve on planning teams

W Identify resources that can be used in new ways, such as using school buses to delivetiansir
materials

W Identify critical barriers and problem solve, creatively leveraging social and human capital

sz
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W Review and update applicable district policies and privacy policies dictating communication betwee
and students and distribution of distt materials (i.e. Chromebooks, etc.)

Review Survey Results and Apply to Plan

Connect with similarlyesourced districts to create support networks (e.g., through ESD Partners or
contacting colleagues) and to share andcteate resources.

\W
W

Key Focus€Communicate
W Sendinitial communication to families and staff before the end of week.okechor in care and

connection. Share any local celebrations and gratitude (i.e. celebrate food service plans and meal
providers), provide the information that you knavow and provide a general timeline.
W Use as many modes as possible for communication {bapy letters, social media, robocall
translated for families as needed).

Stage 2: Week One through Week Three

W Continue and complete any tasks for Week 1

Communication To Students, Families and Community

Kev Focus: Engage

W Lead with your values and key messages; anchor in studenbeielj and equity
W Connect with staff around welieing, pace of change and flexibility

W Connect with other districts to sharesources

Key Focus: Plan
W Create professional learning opportunities for staff

W Design schedules and consider flexible staffing needs

W Develop buildingevel plans to reach specialized populations including students experiencing
homelessness, students oblor and Alaskan Native/American Indian students, emerging bilingual
students, students of migrant and farmworker families, students experiencing disability, students in
care, and students navigating poverty

W Review staff survey results in orderdstablish best communication methods for staff: consider daily ¢

frequent messaging to staff from administration, provide talking points and scripts to educators

Identify and establish partnerships to promote Distance Learning for All

Consider setting up tech support desk for parent/student access

Educators revievDregon Open LearnirandDistance Learning for All: Family and Educator Ressarad

plan for launching Distance Learning for All.

=z =

Key Focus: Communicate
To Schools anétaff
W District administration communicates vision, clarifies expectations, and establishes timelines

W Start with Student Connectiorinclude a timeline for each school to plan for students to
receive at least one contact from school staff (email elaiske message, phone calls, mail,
etc.)

Oregon Department of Education
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W Schedule and hold buildidgvel or crosslistrict grade level/content area small group
meetings with elementary, middle, and high school leadels these as virtual meetings or
conference calls to ensure social distengcpractices

School administrators hold virtual staff meeting: assign notetaker to send notes to staff f
those who may not be able to attend

Connect with staff: encourage staff connectivity, support, and care

Share district messaging and expectationsstaff

Share schedule and resources for professional learning and online tutorials

Encourage Professional Learning Communities and Learning Networks

Leverage provided resource©DE COVIDI webpagé h DiStd&hée Learning for All:
Family and Educator ResourcasdOregon Open Learnin@ER)

=

2z

To School Communities and Students/Families

W

s

=z

School building administrators share information with their school communities that includes key dis
messages as well as schepkcific guidance such #g school plan, where to pick up meals, when to
expect communication from teachers, how students can pick up or access materials/technology, an
to set up for connectivity

Share timelines and next steps (phases); Share that communication wilhfieg out in phases/stages
ask for patience and feedback

If available- include distribution of materials plan (devices, hot spots, packets, materials)

Share guidance for dtome learning schedules (see ODE Tool #5 for Instructional Time)

Provide update and guidance for seniors (high schools)

Include ways for all families to contact district/school with questions/concerns

Share tutorials for any online learning platforms that will be used to access district curriculum and té
connection

Stage 3implement and Improve Plan (Week 3 and Beyond)

W

Continue and complete any tasks for Stage 1 and 2

Key Focus: Engage

W
W
W
W

Check in on care and connection of staff

Check in with key stakeholders (families, educators, partners)

Progress monitor, focusing aguity, access, and critical gaps. Make needed adjustments.

Connect educators in learning networks to refine distance learning practices with a focus on equity

Key Focus: Plan

Oregon Department of Education
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W Principals plan to provide daily updates to building staff on healthsaifiety circumstances and availabl
resources; and define distance learning plans (with hacklans in the event of staff illness)
W Establish guidelines for tracking student progress

W Educators develop individual student or course learning plans
W Learning gals
W Course expectations
W Timelines
W Progress monitoring plan
W Review and revise distance learning plans

Key Focus: Communicate
W Develop a plan for weekly communication with students and families (log contacts and enlist suppo

any identified barriers t@ontacting students; identify students who have not been reached and prior
those families)

W Communicate with seniors and families on student graduation plans (high schools)

W Continue to communicate with and engage stakeholders

Guidance for future planning and sample district plans will be shared by ODE in future communicationg

SECTION THREE: Helpful Resources and Setting the Stage for

Collective Action

3A. Distance Learning Resources

As Oregon shifts to Distantearning for All, ODE recognizes that districts are at various entry

points in their capacity to provide learning resources for schools and families. In partnership,

ODE curated both offline and online resources to support districts, educators, and $imilie
YSSUAy3 GKS fSINYyAYy3I ySSRa FYyR aiGdNBy3adkKa 27F h
Education Association, local school districts, Education Service Districts, and Higher Education
reviewed and guided our process. A team developed quality indictdorst and curate online

materials and develop offline resources.

Three key values informed our approach to provide resources:

1. EducatorAgency LYy | RRAGAZ2Y (2 h59Q&a 6S6aAiSz hs59 f
Oregon Open Learnindo give Oregon educators access to an online professional learning
community acoss content areas, grade banaisd student supportOregon Open Learning
is an Open Educational Resource (OER) commons website where educa@ventilblly
be able togenerate and access free, open source resources to support continued and
growing teacher connection and networking.
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2. Center on Quality Curate comprehensive seurces and focus the disseminationthose
that meet our quality indicators and criteria.
3. Sustainability Include only free and/or openly licensed resources.

All resources are available through dd®VIBL9 website. The ODRosted website includes
curated resources across grade bands for families and educators in the following areas:

A Guide for AHome Learning (English & Spanish)

Social, Emotional, and Mentdkalth Supports

Online and Offline Learning

Content Area Learning Resources and Instructional Materials
Quiality Indicators for Platforms and Content

Educator Professional Learning

Oregon Open Learning (OER)

=2 =2 44592

The following Federal resources are importémtdistricts to consider when making online
readiness determinations:

I Addressing the Risk of COMI®in Schools While Protecting the Civil Rights of Students
(March 16, 2020)

Office of Civil Rights Short Webinar on Online Education and Website Accegkindth:
00:07:08) (March 16, 2020)

Protecting Student Privacy: FERPA and Coronavirus Diseas@viith 12, 2020)

Office of Civil Rights Letter to Education Leaders on Preventing and Addressing Potential
Discrimination Associated with COVIB(March 4, 2020)

FERPA and Virtual Learnifypdated March 2020)

= =24 =4

3B. Next Steps and Commitments

h59 gAff 62N] GAGK 2dzNJ SRdzOI GA2y YR 0O2YY
SIENYyAY3I F2NJ ! ffté¢ OKIFINHS RdzZNAy3a aokKz22f Of
1. Focus on care, connection, and continuitylesdrning.
2. Survey the needs of districts as they implement distance learning.
3. Target and prioritize resources to fill critical gaps in distance learning infrastructure.
a. Create conditions that facilitate funding flexibility.
b. Continue to nurture and cultivatpartnerships to mitigate the digital divide and
prioritize resources for rural and remote communities.
Create guidance on attendance and ADM reporting.
Provide educators support for distance learning.
Continue to curate distance learning instructional evétls and supports.

NJO_
Q.)<<
o >

o ok
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7. Facilitate networks of administrators and educators as they problem solve, iterate, and
innovate.

8. Communicate with districts, education partners and legislators as the COMDsis
evolves.

9. Collaborate across state agenciestoeamline support and communication.

10. Pursue Oregon Administrative Rule modifications where needed.

The Department will continue to update this guidance and link it toQiE COVIDI
webpage You can also access t8OVIBEL9 FAJor answers to specific questions or email us
directly atDistancelLearning4All@ODE.state.or.us

In partnership with you, we are collectively charged with supporting students, staff, and

communities in uncertain times. Thank you to each of you for supmpone another, for

embracing the unknown with grace and patience, and for keeping your students at the center.

We will continue to provide guidance and support responsive to the needs of studemitiek

and school communities and closely coordinaith local school districts as distance learning is

AYLX SYSY(iSRd® | 2dz KI @S 2dzNJ ANI §AdGdzRS FyR &KI NB
and families. We centarare, connectionand continuity of learningwith you as well.

SECTION FOUR: Graduationiatys 2020 and Supporting our

Seniors

Preamble

The Oregon Department of Education (ODE) is committed to providing guidance and support

for our seniors to ensure clear pathways to graduation as we navigate unprecedented times
together.GraduationPathways 202&eeps learning aspirations high for our current seniors

FYR KSfLA LINRPGSOU aGdzRSyi(iaQ ¥FdzidzZNE &dz00Saa Ay
FNE adSIFRTFad Ay 2dzNJ O2 Y ¥-mdsteSpgcinlly o2 sehidrstwho2 T h NB
are at a pivotal place in their educational journey.

Graduation Pathways 202@ection four of theDistance Learning for All Guidand¢®nors the
AAIAYATFTAOLY O tSENYAY3I FyR | O02 YLéhidrsihive Buesied 2 F &
over 12years in their education, deepening learning and agency as they approach the

culmination of their KL2 experience. In short, this represents more tH27)000 hours of

learning. Given that the extended school closure represents only a small fraction of this whole,

it is incumbent upon us to determine graduation status in a way that is both fair and

reasonable.

Graduation Pathways 202Graduation Pathway®8020 maintains the 24 credit requirement for
the Oregon Diploma, honoring high standards for learning and achievement. It maintains
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hNBE3I2yQa NARI2NRdzAa ONBRAUG NBIJdZANBYSyilia oKATS

who were ontrack to graduateprior to the statewide school closure. This guidance allows
seniors to receive credit for any course in which they were passing at the time of the extended
school closure. As a result, schools can provide additional focus on securinggaradig
opportunities and learning for seniors who were not yet passing all required courses at the time
of the school closure. Schools should also focus on support to career and/or college planning
for historically underserved seniors.

Our aim is to mitigate negativeonsequences from any lost learning time due to C@@DAIl

of our seniors, regardless of credit status, deserve our personal attention, encouragement, and
consistent emotional support. We share in the responsibility to set a clear path toward
graduatian for every senior.

We also must recognize and try to mitigate the other losses our seniors are facing as they exit
our public schools. COVI® has kept them from experiencing their senior trips, senior
breakfasts, proms, baccalaureates, and possiblgugtion ceremonies. We ask that districts

and communities come together to find ways to celebrate the many accomplishments of the
class of 2020.

This is part of a series of updates to guidance ODE will release to support districts in the
delivery ofDistance Learning for AllAs contexts change and needs evolve, we will continue to
update this guidance and link it to ti@DE COVHD9 webpage

Acknowledgement

We wish to acknowledge that our guidance has been informed by educators and other leaders
in Oregon who have been critical thought partners. In the context of shared thinking,
collaboration, and problem solving, our own thinking and planning have beemeatiaWe
appreciate the collective effort, as we rise to the challenge of serving our students and families
during school closure. We are stronger together.

Additionally, we wish to thank State Education Agency (SEA) leadership across the nation and
the @uncil of Chief State School Officers. We wish to explicitly acknowledge Washington,
whoseOffice of Superintendent of Public Instructibas served as a key partner and

consultant. Additionally Kansas, California, Texas, Ohio, North Carolina, Arizofgkansias

have contributed materials and resources that have influenced our thinking and planning.
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4A. Naming Inequities and Centering Guiding Principles

Our public education system creates a problematic paradox around who the system is designed

to serve. It is widely known that, every spring, educators and administrators work with intense

focus to get seniors over the graduation finish line and on to the next steps in their lives.

Magnified by the COVHDI crisis, our students who have been pedtio the edge of our

system carry the disproportionate weight of meeting graduation requirements. It is incumbent

upon each of us as educators to acknowledge the predictable inequities in our system and be
KStR | OO2dzyiill 0t S (2 @t2rdth& QuiGradatioh Patihwas20202 S R2 Yy
guidance resolves this problem or fairly distributes the burden but, in developing this guidance,

we have worked with and vetted across many communities and will work tirelessly to help all
seniors graduateThe guilance is aesource and focleson seniors who are historically

underserved and those that are credit siyere is no doubt our ability to work strength to

strength as educators, leaders, families, and community members is the most important way to
focus2y 2dzNJ ASYA2NE® h59Qa 3JdzZARFYyOS F2NJ aSyA2NE
Care, Connection, and Continuity of Learning which requires an equity stance.

ODE strives to live into our equity stan&aucation equity is the equitable implematibn of

policy, practices, procedures, and legislation that translates into resource allocation, education
rigor, and opportunities for historically and currently marginalized youth, students, and families
including civil rights protected classes. Thisnsethe restructuring and dismantling of systems
and institutions that create the dichotomy of beneficiaries and the oppressed and marginalized.

In order to live into this stance, we must heighten our attention to particular groups of students
whooftend ST NJ 1 KS 0dzNRSYy 2F GKS aeaidsSvyQa 2LIIINBEaACL
look like, include focusing educator resources on supporting seniors who still need to obtain
credits, focusing counseling resources on the gestondary transitions for st generation

college students and students from historically underserved communities, and focusing the
school community on supporting the needs of the students most heavily impacted by the
health and economic impacts of COMI®) Through all of this workye must see the strengths

and meet the needs of students experiencing houselessness; students of color, including
AfricanAmerican/Black students; Alaska Native and American Indian students; emerging
bilingual students; students of migrant and farmworkamilies; students experiencing

disability; students who are LGBTQIA+, students in foster care; and students navigating
poverty.

As we lead this effort across Oregon, istance Learning for All Guiding Principhes|
anchor our state in common values and help generate collective action during this time:

9 Ensure safety and wellnesStudents need food, clothing, a safe place to learn and shelter,
as well as a sense of care and connection, in order to engageliaradiag intellectual
work. Please see th®@DE COVHDI websitefor Mental Health and Social Support
resources.
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91 Cultivate connection and relationshigstudent onnections and relationships with trusted
adults promote belonging, which is especially important as learning takes place outside of
the school setting.

9 Center in equity and efficacyPrioritize equity in every decision; build on cultural and
linguistic @sets to inspire learning and promote student efficacy. Consider how decisions
and actions attend to racial equity and social justioeegon Edoator Equity Lens
Consider the assets of students who experience disability.

9 Innovate. Iterate through complex change with a spirit of possibility, centering in deep
learning, student agency, and culturally sustaining practices.

4B. Graduation Requirements for Seniors

h59Q& DNI RdzZl GA2Y tlFGKgl&a wnun 3FdZARFYOS A& 3IN

We will honor and recognizehiat seniors dedicated 2 yearsand 7 monthsof
learning and progress during their-K2 carees. Our goal is to hold students
harmless, recognize their accomplishments and proteoeir future plans. Less
than 2 percen2 ¥ & Sy A 219Fdning @né hak be¥n impacted by COVID,

This guidance for Graduation Pathways 2020 relates orduitienthigh school seniors, as
defined by students who first enrolled in ninth grade in the 2@DA.7 school year or earlier
(including 5th or 6th year seniors). This guidance does not applytiests who first enrolled

in ninth grade in the 2012018 school year or later, unless they have an early graduation plan
that was approved before the Executive Orded (2008) was issued on March 17, 2020.

This guidance provides options and recommendations to award credits for seniors that account
for their work and accomplishments up to the point of school closure.

2 K GQa 9aaSyudaAlfy DGudander GA2Yy tFGKglF@& HAHN
Maintain current Oregon Diploma, Oregon Modified Diploma, and Oregon Extended

Diploma subjectarea and credit requirements.

Award subjectt NI ONBRAG o6F&aSR 2y | &aSyA2NIDa LINE3
of school closure.

Award a diplomafia senior was on track to graduate prior to the closure.

Ensure opportunity for seniors to earn credit for course work or learning they have

engaged with since the school closure.

Assign seniors Pass/Incomplete for all courses impacted by school ci&ere.

Reconciling Credit section below.)

= =24 =4 A
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Suspend all Essential Skills and Personalized Learning requirements forf{@ginzsr

Related Learning Experiences (CRLES), Extended Application, and Education Plan and

Profile).Note: ODE will pursue State BoafdEducation action and OAR revision

Summary of 2020 Oregon Diploma Requirements

Subject Area 2020 Regular 2020 Modified 2020 Extended
Diploma Diploma Diploma
Requirement Requirement Requirement
English Language Arts 4.0 credits 3.0 credits 2.0credits
Mathematics 3.0 credits 2.0 credits 2.0 credits
Science 3.0 credits 2.0 credits 2.0 credits
Social Sciences 3.0 credits 2.0 credits 3.0 credits
Second Language/ 3.0credits 1.0 credits 1.0 credits
The Arts/CTE
Health 1.0 credits 1.0 credits 1.0 credits
Physical Education 1.0 credits 1.0 credits 1.0 credits
Electives 6.0credits 12.0 credits 0 credits
Essential SKg and Suspended Suspended Not Required
Personalized_earning
Requirements
Total 24.0 credits 24.0 credits 12.0credits

* Credit for a modified diploma shall be granted through a continuum of instruction beginning at basic skills and progressing
through high level skills, according to individual student needs across academic content@oeases granting credit
towards amodified diploma must contain substantial academic content.

Reconciling Credit

For the final spring term(s), seniors shall be awarded credit based on a Pass/Incomplete (or
withdrawal) determination:

9 If any senior is determined to be failing a coursé¢hat date of school clage and
assigned an incompletéhe district shall provide opportunities to that senior to
improve to a passing grade commensurate with peers who were determined to have
GLI aa3SRe 2NJ YSO LINERTAOASY Odnd Baveloks@rtthel YS R
OfFaa 20SNJ 2NJ 6S KSEtR (2 I KAIKSNI aidl yRINR
course.

9 Fa the final term(s) of a oneredit course over a series of terms:

5 This also applies to the classaff21.
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o If a senior was oitrack for a passing grade-{&or equivalent) at te date of
Of 2adzNBx (GKSy GKS aSyAz2NJ akKltt oS | gl
o If the senior was not oftrack with a passing grade (F or equivalent) at the date
2F Of23dz2NBx (KSy GKS &aSyaz2NJ akKlff o685
status, with opportunites2 S Ny I datl a&d¢ LINBFSNI of
year, but this can extend until August 31, 2020.
o The markings only apply for the spring/final term(s), not theyahr grade (i.e.,
the senior shall receive a B for semester one and a Pass for sertvegjer

ﬂ For any onderm semester course:

3

N

=)

o =&

o atlaaé¢ adliddza akKlrtt 0SS gl NRSERridz2z aSyaiz

equivalent) earned in the current term through the date of closure.

o ALYO2YLX SGS¢ 2NJ agAUGKRNI gl ¢ adal Gdza acKkl

failing grade (F or equivalent) earned in the current term through the date of
closure. If the class is required for a diploma, the district shall provide
2L NI dzyAGASE F2NJ GKS aSyiaz2N) 2 St Ny
year, but this an extend until August 31, 2020.
9 Do not penalize any seniors when determining whether credit should be awarded,
taking into account where accommodations and supports such as extended time could
not be provided due to COVID school closure.

Requirements andRecognition

91 Align all requirements for earning an Oregon Diploma with ODE guidance in order to
ensure fair and equitable treatment of seniors across the state. Districts may not add
additional graduation requirements for seniors in the Class of 2020.

9 Implement any honoring of accomplishments with an equity lens. Districts are
encouraged to recognize senior accomplishments such as additional credits earned,
outstanding academic performance or improvement, Indigenous graduation services,
and other academicdnors. It is important to consider current circumstances that may
have prevented some seniors from receiving such recognition due to lack of access to
school activities or learning during the closure period.

Provide additional support and creedarning gportunities to seniors needing credits

G2 3ANI Rdz 6Sd / 2y Ekdk ONidbnE NB 8 2 ¢ Q iCleditiOAIEGNE 6 S a
webpage when making these opportunities available. When developing personalized
student graduation plans, reflect the student context, funds of knowledge and learning
environment.

4C.Personalized Student Graduation and Transition Plans

The instructional time and support seniors receive at school is not easily replaced by distance
learning. It is important to consider the practical steps necessary to serve every senior equitably
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and to differentiate supports during this unique period of time.

ODE recommends the following steps for districts to identify graduation status and develop and
communicate personalized student graduation and transition plans.

Steps for IdentifyingSenior Credit Status

1. Review and update teacher gradebooks determine course status at the time of
school closure. Determine which seniors were meeting learning standards for each of
their required courses (passing). Determine which seniors were naohgeting learning
standards for each of their required courses (not yet passing).

2. Use course completion dati determine which seniors are meeting or exceeding
credit requirements to graduate and which seniors will need additional support to meet
graduatian credit requirements. Districts should determine:

a. Seniors who meet Oregon Diploma credit requirement

b. Seniors with IEPs who meet Oregon Diploneitrequirement (see next
section

c. Seniors who need credit to meet Oregon Diploma requireraent

d. Seniors withEPs who need credit to meet Oregon Diplor@quirements (see
next section)

3. ldentify and determine support for studentsvho qualify for 504s, students who qualify
for English Language Development services, and students who have been historically
underservedoy our system.

a. Review 504 plans as well as English Language Development (ELD) plans and
O2YAARSNI GKS AYLX SYSyiUldAz2y 2F GKS LIX Iy
followed, the district must hold the student harmless during the closure.)

b. The supprts and opportunities should reflect the student context and learning
environment, including work and family demands and capacity for distance
learning.

c. Consider engagements with communhligsed organizations to provide
culturally and linguisticallyespasive supports.

4. Develop a personalized student graduation and transition plam each student
prioritizing those who need credit to graduate and historically underserved students
who may benefit from additional support navigating transition to collegé/ancareer.
See Comprehensive School CoudimsePlan for Senio@ndPersonalized Student
Graduation Plan Template

5 ' GAf AT S edadatdrRoSy andpgiofildor additional considerations, such as
student goals, caraeexploration, FAFSA completiand college applicationsiven
creating personalized plans.

6. Communicate with seniors and familigs share credit status and finalize their
graduation pathway plan.
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Communication Timeline

Once graduation status for 2020 is determined, it will be importar| Timeline
to communicate directly with seniors and their families and co

RS@St2L) I LXFy GKFG F NIAOdz I G § Assoonaspossible [0 Q&
and bgyond. (Note: Please referen@stance Learning for All Provide initial

Guidance section 1B. p. 1213, for guidance ofartnering with communication to

Parents, Families, and Caregivgrs. families on the process

and timeline for
Given the heightened attention and concern felt by our seniors aif determining status for
their families, we recommend districts provide an initial graduation.
communication that outlines the process and timeline for
determining graduation statuas soon as possiblBy April 30, 2020| § April 30:Notify each
everysenior and their family shall receive written notification that a4 Sy A 2 NX &heif |
outlines credit status as it relates to Oregon Diploma 2020. All & 0 dzR Grgdiiafich
communication shall be accessible to seniors and their families ir status and next steps.
the home language of the student and/or family.
1 August 31 Deadline for
Seniors meting credit requirements for Oregon Diploma 2020| students tomeet
Reach out to students and their families, by April 30, 2020, to OregonDiploma 2020
affiArrr] Oregon Di,ploma 2Q20 credit requiremerjts havgz been, requirements. A
YSU® hdz0ft AYyS | LIy 02 0O2yu t Sl
to career and collge. For seniors on an IEP who are graduating

with a regular diploma, this must include notice of termination of IEP services upon

graduation or the transition services offered during the closure.

Seniors needing credits to meet requirements for Oregompldma 2020:Reach out to

students and their families by April 30, 2020, via phone (or another mode based on family
preference) to confirm that the student needs additional credits to meet the Oregon

Diploma 2020 graduation requirements. Outline a planzoycti A y dzS &Sy A2 NDa f St
earning of credits, and transition to career and college. For this guidance to apply, diploma
requirements must be met by August 31, 2020. For students with an IEP, this must include
transition services offered during the closufellowup with confirmation on credit status

as it relates to Oregon Diploma 2020 and the graduation plan in writing in the preferred

home language.

Communication Guidelines

Identifying and communicating with each senior about their graduation stailisequire

dedication and diligence from school administrators, counselors, social workers, teachers,

registrars and other educators in formats that are less familiar. The following communication

JdzZA RSt Ay Sa gAft 02y i NKO dniigy, weklbeing and valleRdBrifg Q& a Sy
this time away from school, peers and teachers.

DdzZA RSt Ay Sa F2NJ / 2y il O0 A yPlasgdey'th £NBnAB. p.UNB y (1 & 2
13in Distance Learning for Abr guidance on Partnering with Parents, Families, and
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Caregivershat includes conslerations for contacting persons in parental relationship to

students, supports in languages other than English, resources for contextualized supports,

FYR YSGK2RA F2N) O2YYdzyAOlFIGA2yd GtBREEZ2Y Ay t |
339.133

Communicating with Seniors Supported by Individualized Education Programs (IEPSs):
Consider holdingan IBPSSG Ay 3 2NJ YSS{iAy3 G2 NBGASS (G(KS
32Ff& FyYR adzLJLI2 NI a Ay LI OS 6A0GK O2y ai RSN
graduation status as of the school closure, and the input of the person in parental
relationship.

a
u A

As districts develop coursework options for seniors who are not on track to graduate, there
must be consideration for provision of services and supports included in student IEPs. The
district will communicate with families regarding IEP service terrmondbllowing steps
outlined in section 4D of this document. Districts are encouraged to communicate with
students and families regarding the potential need for flexibility and adjustments to ensure
that health and safety requirements are satisfied, wialgo continuing to provide specially
designed instruction and related services to the extent possible. This will necessitate
coordination of staff involved in delivery of instruction.

For seniors who areot on-track to graduate, schedule an IEP meetimgweb conference
or phone to discuss creagarning options under Distance Learning for All to develop a plan
G2 &adzZlJL2 NI GKS adGdzRSydQa 3INI RdzZE GA2y o6& ! dz3dza

Communicating with multilingual and bilingual familie€nsure communication is
linguidically responsive. This includes mindful consideration of preferred home language
and providing interpretation support. Consider partnership and engagement with
communitybased partners who provide culturally and linguistically responsive services to
students and staff.

Communications ToolkitODE is providingmplate letters and sample languatgesupport
districts in following these suggestions.

4D. Special Education Services for Seniors

Students protected under the Individuals with Disabilities Education Act (IDEA) and Americans
with Disabilities Act (ADA) require further consideration under the law. In determining status
towards graduation using the Pass/Incomplete status, districts mmssider the additional
guidance below to ensure our commitment to equity and access for students with IEPs.
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Seniors with IEPs On Track to Graduate

1. Communicate with the family regarding:

a. Oregon Diploma: Termination of Services

b. Modified or Extended Diphoa: Transition Services offered during closure

c. Certificate of Completion: Transition Services offered during closure

2.LF GKS &dGdzZRSyd SIFEFNyYya |y hNBI2y S5ALIX2YI 3
will end. The student will no longer receivelK educational services, including those
prescribed by the IEP.

a. If the parent/guardian wants the student to continue to receive special
educationservices through the originally planned graduation date, the IEP team
will need to meet to discuss the continuedeatkfor special education services
pending graduation. Teams can make a decision, with implications for
graduation:

i.  The student continues to require services and will not graduate at this
time. The IEP team must develop a plan to provide credit earningrogpti
under Distance Learning for All that enables the student to graduate by
August 31, 2020. FAPE must continue to be provided until graduation.

ii.  The student no longer requires services and can graduate. Parent retains
rights under Procedural Safeguards.

Additional Considerations for Seniors with IEPs who may Need Credits to Graduate

1. The district must ensure appropriate services and supports were provided before
classifying the senior as not on track. At a minimum, this includes:

a. Reviewing IEP records to ems that district provided FAPE;

b. Gathering evidence from each teacher/course that an appropriately developed
IEP was fully implemented. Such documentation shall include, but is not limited
to evidence that all:

i.  Specially designed instruction (SDI) wasvee#id as intended by the IEP
team, consistent with the initiation, frequency, and duration required;
ii.  Accommodations, related services and supplementary aids and services
were delivered as intended by the IEP team; and
iii.  Evidence that the IEP team worked tawa the measurable annual goals
contained within the IEP, including progress monitoriatpdspecific to
those goals.

c. Ensuring that the parent, guardian, or person in a parental relationship was
affordedthe opportunity to meaningfully participate in the IEP process, including
any meetings where student progress towards graduation was reviewed.

Documentation for requirements in dla above in which the senior was considered not on track
must be providedf such documentation cannot be provided, the district shall hold that student
harmless during the closure.
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4E. Specific Student Scenarios for the Class of 2020

These scenarios represent real dilemmas or questions ODE has received from districts. They

reflect our current guidance and thinking at the publication date of this guidartus.is the
first of a series of updates to guidance ODE will release to sugmtricts in the delivery of

Distance Learning for All. As contexts change and needs evolve, we will continue to update this

guidance and link it to th©@DE COW19 webpageFor support with applying an equity lens
when working through your own scenarios, tRisegon Educator Equity Lenmy be helpful.

If...

Then...

A senior had a B in their course at the time of
school closure.

A senior who had a D, C, B, or A in their
course at the time of school closure
g2dzf R 0SS 461 NRSR |
course and receive credits toward
graduation.

A seniorhad a failing grade during the prior ter|
in a course sequence, and a failing grade priol
school closure.

tKSe ¢g2dAZ R NBEOSAQS
the current term and receive targeted
supports in their graduation plan to help
them pass the course and reige a
diploma.

A senior is enrolled in crediecovery courses.

¢KS aNBO2yOAtAy3a (
section 4B also apply to credicovery
courses. If a senior is receiving a passir
grade at the time of school closure, ther
they receive fullcredig A G K at | 3
If a senior is not receiving a passing gra
at the time of school closure, then they
NEOSAOPS |y aLyO2YL
opportunities for instruction through
Distance Learning for All to demonstratg
learning and earn credits.

A 5thyear or6th-year senior is working toward
graduation.

The same requirements that apply to

seniors in their 4th year of high school
apply to a Sthyear or 6thyear senior whd
Is working toward graduation.

A senior had a failing grade in the grading tern
at the time of school closure, and they were
awarded an Incomplete for that term; also, the

student does not demonstrate enough evidend

The senior would not likely pass the

course and credit would not be awarded
If the course and/or credit was required
for graduation, the student may need to
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https://www.oregon.gov/ode/students-and-family/healthsafety/Pages/COVID19.aspx
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of learning to earn a passing grade for the cou
by August 31, 2020.

enroll in creditrecovery or consider an
alternate pathway (i.e., additional
schooling for the 2B0-2021 school year,
high school equivalency programs like t
GED, etc.).

However, in some cases districts may
determine that credit should be awardeq
if there is a larger achievement pattern
that deserves consideration. Upon revie
of the totality of thS & G dzZRSy i Q
experience, if it is determined that credit
is justified, the decision should be
supported with documentation.

The school operates on a trimester schedule g
had just concluded its second trimester when
school closed. The senibad earned passing

marks for the first two trimesters in a full year (
credit) course, but no grade had been recorde|
for the third trimester.

The senior would pass the course, earn
ONBRAGEZ IyR NBOSAL
transcript.

A student was a weekito the trimester taking a
standalone health class. This class is required
ANJ Rdzl 6S3 o6dzi 6S R2Yy(
information.

The school will need to determine if the
student is able to earn credit in this
course through any of the credit options
available in Distance Learning for All
guidance or under OAR. If the student
earns this credit through one of those
options, they will be able to graduate.

A student is taking a dual credit course and is
awarded college credit.

High schools can use tloellege credit as
justification for granting high school creq
for proficiency to the student.

A student in grade 10 is engaged in a course \
seniors that started prior to the closure.

Distance Learning for All allows for
continuity of learning for &lstudents,
including students in grades® L.

The school determines that a senior is not on
track for graduation and makes a personalized
graduation plan that will enable the student to
meet graduation requirements by August 31,
2020. The parent/guardidperson in a parental
relationship disagrees with this determination
and wants the student to graduate now.

CtKS a0K22fQa | RYAY
meet with the person in a parental
relationship to review their concern and
GKS adddRRSyidQa | OF R
that meeting, the principal will need to
YFE1TS I RSGSNXAYL GA
graduation stats. The parent shall be
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notified of this determination in writing,
and retains all district complaint rights.

A senior is short of credits and works every | We know that many high school student
summer to financially support their family. How have to work right now and into the
can they get help? summer. It will be essential for districts {
dig deep and harness all creative solutid
Note: give thoughtful, respong consideration | and options to meet students navigating
for our migrant students school, &mily safety, and getting basic
needs met. Ideas include westudy
credit, developing audio recordings or
podcasts that could be engaged with
while working (if safe to do so), or
encouraging and supporting taking high
school equivalency exams such as the
GED for credit. Oregon regulations alloy
for multiple Credit Optionsat OAR 581
0222025, as well, and ODE is making
performance assessment materials
available for educators to pursue these
flexible credito S+ NRA y 3 2 LJG A
Credit Options webpage

4F. Celebrations, Traditions, and Ways to Honor Seniors

The end of the senior year of high school comes with varying traditions designed to recognize,
K2Yy2NE YR OStSoONIGS (KS [-126éxpevidnife ardl feafrtng.i0a 2 F S
While this spmg term represents less thanldQS NOSy i 2F GKS /flaa 2F HAH
learning, it also represents the culmination of over 12 years of dedication. These culminating
celebrations include the graduation ceneny, baccalaureate events, senior prom, senior trips,

senior breakfasts, and a variety of other events and traditions. We should all strive to find ways

02 AYRAQGARdAzZ ft& FyR LlzotAOfeé K2y2NJ aSyA2NERQ S

9 Consider reschedulingelebrations to a time in the future when social distancing
measures are relaxed.

9 Explore online options for recognition, if they can be made accessible to all students and
families.

I Maintain school honors for students (cords, medals, certificates, awhaisrs, etc.).
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https://secure.sos.state.or.us/oard/viewSingleRule.action?ruleVrsnRsn=145206
https://www.oregon.gov/ode/students-and-family/OregonDiploma/Pages/Credit-Options.aspx

9 Integrate student, staff, and community voice to develop both personalized and public
recognition for students in the graduating Class of 2020. Connect with other
communities and districts to spark creative ideas. Some districts arenigiakiout
planning parades (honoring social distancing), others are working to invite special guests
to deliver virtual key notes or special performances.

9 Allow policies and practices that recognize the diversity of our students and families to
promote culural inclusivity and equity. The Oregon Department of Education fully
supports policies and practices that promote cultural autonomy and gives students the
ability to wear items of cultural significance honoring their unique and diverse cultures.
When cenering the graduation needs of American Indian students and their families, a
cultural practice for many is the wearing of culturally significant items such as eagle
feathers, beaded caps, tribal insignias, moccasins and stoles during ceremonies.

4G.Graduation Pathways FAQ

Note: All FAQs related to Graduation Pathways 2020 will be updated regularly BAQur
website Districts are encouraged to shalese FAQs with students and families. They are
included with the Graduation Pathways 2020 Communication Toolkit.

Graduation Requirements and Diplomas for 2020

1. What about graduation ceremonies?

Senior graduation is an important milestone for students and families and for many, their
students will be the first in their family to graduate. Schools are encouraged to begin planning
for alternative graduation ceremony options. These options should fuathe possibility that
celebrations would be completely virtual and not allow foiperson gatherings, regardless of
graduating class size. Allow policies and practices that recognize the diversity of our students
and families to promote cultural ing$ivity and equity. The Oregon Department of Education
fully supports policies and practices that promote cultural autonomy and gives students the
ability to wear items of cultural significance honoring their unique and diverse cultures. When
centering thegraduation needs of American Indian students and their families, a cultural
practice for many is the wearing of culturally significant items such as eagle feathers, beaded
caps, tribal insignias, moccasins and stoles during ceremonies.

2. Can a localistrict require additional graduation requirements?
No. No additional requirements can be applied to the Class of 2020.

3. Are districts able to require seniors to complete their capstone projects?

Districts must follow the graduation requirements agdd in the Graduation Pathways section
of the Distance Learning for All Guidance. To ensure no student is harmed due to the school
closure, no district shall apply additional requirements for a diploma for the Class of 2020.
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capstone project cannot beequired to earn a diploma, but students may certainly be
recognized for completing a capstone or similar project.

4. Does this guidance support fifth and sixth year seniors as well?

The guidance pertains to students who were first enrolled in nintligia the 20162017

school year or earlier; so students who were freshman in years prior to-201% are also
included. This guidance does not apply to students who first enrolled in ninth grade in 2017
2018 or later, unless they have an early graduaptam approved before the Executive Order
(EO 2608) was issued on March 17, 2020.

5. How are Honors Diplomas affected?

Districts have local control for decisions related to honors diplomas and any additional award
recognitions related to graduation. Tidational Honor Societfecommends accommodations
and flexibility.

6. How does this impact students pursuing the Seal of Biliteracy?
Students pursuing the Seal of Biliteracy, who did not earn themealto March 12, 2020, can
still be included in the fall collection for 2020 graduation (if they meet all of the requirements).

Districts will need to determine how to administer their assessment(s) once the closure is lifted.

If students take the distct-approved assessment(s) after October 2, they would be included in
the 2021 collection. More guidance will be forthcoming.

7. How does this impact the Alternative Certificate/Certificate of Attendance?
Alternative Certificates are based on attendancerfour school years. We do not see an
impact on the alternative certificate based on this guidance. Alternative certificates are
awarded based on individual student needs and achievement.

8. Can high school equivalency, such as GED, be used for stuttegtaduate?

Yes. School districts can use high school equivalency, such as GED, exams to determine
proficiency and award credit to students and graduate students. However, all high school
equivalency exams, including GED, must be delivered under cwekabl closure and state
social distancing/group gathering guidelines.

9. If a student wants to return as a senior for the 202021 school year, would they be
allowed to register?

This is a local decisioNote: We are still working on guidance arounkether the student
would be within a 4/ear or 5year graduate cohort.

10. Can we use credit options to award credits to seniors?

CKSNBE N5 aSOSNIf ONBRAG 2 LI A Leedit Optighsulef | 6 S
describes the ways students can earn credit [see sections 2(a) of the regulation]. ODE is
developing additionaCredit Options Guidandbat will help districts use performance
assessment approaches to support students in meeting their credit needs.
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11. Who can | reach out to if | needare information or guidance specific to our district?

In order to be as responsive as possible to specific inquiries around graduation requirements for
this year, we have set up a dedicated email. Please send all of your inquiries to
GraduationPathways@odgate.or.usand we will follow up as quickly as possible.

Access to Distance Learning for All

12. Will counselors also contact students and families, and what about students with no
internet?

Educators (counselors included) are charged with reachimgoastudents and families tlmugh
their districtprocesses. Contact is not limited to use of the internet. Phone calls are
encouraged. The key focus is making a connection to each student to ensure they and their
family have what they need for food amdre with learning to follow while complying with the
Stay Home Stay Safe expectations.

13. Is there a plan to access TV stations for learning as a backup in addition to the school
RAAGNARAOGAEAQ OK2A0S&EK

This is an option ODE encourages districts to purstletheir local access channels. We are
currently researching all of the public television and radio stations to determine how to
maximize that as a possible solution.

Mn® LQY | ASYA2NI KIFfFgleé GKNRAdAK aoOKmef | yR
and now to support my family financially, how can | get help?

We know that many high school students have to work right now and into the summer. It will

be essential for districts to dig deep and harness all creative solutions and options to meet
students needing to navigate completing school, family safety, and getting basic needs met.
Ideas include worstudy credit, developing audio recordings or podcasts that could be engaged
with while working (if safe to do so), or encouraging and supporting ¢etkia GED for credit.

Oregon regulations allow for multipléredit Optionsat OAR 581D22-2025as well, and ODE is
making performance assessment materials avasldbt educators to pursue these flexible

credito ST NA y 3 2 LIiCkeiyOptiods ywebha§ed Q a

15. How can ODE and/or districts work with CommunBgsed Organizations (CBOs) to

support translation services?

This crisis illuminates a deeper need to bolster translation services, speed, and quality.
Translation services are held and contracted in different ways by ODE and different school
districts. In sme communities, partnerships with CBOs for translation supports can and should
be pursued. Where there are strong and existing contracts with translation service providers, it
is a new opportunity for the state and districts to solve how to move more tuard

effectively to provide translations of essential documents.
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16. What level of support is there for students who are homelesld®w do they access
learning without dependable internet?

First and foremost, the focus is student safety and accefsoid. Once that is established,
districts are encouraged to contact and get expertise from their McKiveyto Act liaison.
The following resources can also be helpful:

1 h NB 3 2 y Q &Contidhidhis afCardre networks of state and local
programs assisting community members with housing and other services.

1 211-Info connects people with social and health services, shelter and
transitional housing, food banks and homelessness assistance.

T Community Actiorprograms in many areas are providing assistance to
families and individuals navigating poverty.

T The U.S. Interagency Council on Homelessness has posted
recommendationgor planning, preparation and mitigation of coronas
spread.

1 {OK22ft | 2dza S | 2ployideOdxdelent Rsourcesiar &choblSand
early learning programs to address homelessness during this time.

With regard to ingruction and engagement, it will require a collective community and district
effort to pursue any and all options to meet students needing to navigate completing school,
safety, and getting basic needs met. Ideas include vstukly credit, developing audio
recordings or podcasts that could be engaged with while working (if safe to do so), or
encouraging and supporting taking the GED for credit.

Grading and Pass/Incomplete

17. Are districts able to use Pass/Incomplete for grading?

For the final spring teriis), seniors shall be awarded credit based on a Pass/Incomplete
determination. For grading outside of the final spring term(s), this has been and continues to be
a local decision. Please consider possible implications, such as GPA and NCAA eligibdity crit
(See NCAA Eligibility question below.)

18. Will districts have flexibility in interpreting the pass/fail or pass/incomplete guidance?

h59Qa 3dzZARIYyOS gAftf &adzLISNASRS 201t RSOAAAZY
response taCOVIBM cpd ! £ f 2F hNBI2yQa RAAGNAROGA gAff | &
coursework completed during the COVIB school closure.

19. As high school courses move to Pass/No Pass (or equivalent) grading for the remainder of
the academic year dung this pandemic, what does the move mean for the grading of high
school based college courses offered in partnership with Oregon public institutions? Are the
college courses also required to be Pass/No Pass?

Thecollege course gradingncluding whether the course will be available for P/NP, is decided
on a case by case basis by the college or university. Teachers are allowed to awagraekts
for college courses taught in the high school where the college or university partners have
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retained letter grades in their courses, while the student receives a pass/incomplete on their
high school transcript.

20. We have foreign exchange stedts who were required to go back to their country of
origin. They use this year as a part of their graduation requirements. Can we apply the
Pass/Incomplete option to those students even if they are not seniors, as this is their last
time being impacted ly our system?

Yes.

21. For courses less than omeedit, where district grading software may not accurately
reflect a students' mastery or proficiency, can teachers make revisions to accurately reflect
student learning?

. Sad ¢S OKSNE Q entdoBn® Gril sill & ritidal todleteRrarhy student
proficiency. If grading softvaie 2 Say Qi NReamisg@s of theiMizRISlg date,
teachers should make changes with clear notes or documentation to support their
determination

22. What aboutseniors who need grades for the Oregon Promise 2.50 GPA requirement?

{0dzRSYy i Dt! a gAff 0S5 TIXYWBNIAB RI NI RESEwviNgHe 21K Sa kol
guidance outlinedOregonOffice of School Access and Comple({l@$AC) is working on

accommodations due to the interruptions from COMI®and the resulting school closure.

Please encourage seniors to continue their Oregon Promise application even if they are unsure

they will receve a 2.5 GPA or above. Additionally, encourage all seniors to complete the FAFSA

or ORSAA student aid applications so they are considered for federal, state and institutional

financial aid. Districts may need to make plans for staff to verify studentd@fg summer

2020. School staff can reach out to the staff at @#ice of Student Access and Completion

with any questions or for assistance.

23. On a semester system, if a senior received an F for thé $emester in a yeatong senior

English course, and the school worked to remediate and the student passed senior English for

the 1st semester, when it comes to the 2nd semester of English does the student receive

passing credit in senior English for th@@ semester regardless of what tlyawere receiving

as of March 13

b2d .dzi GKAA A& | adGdzRSyid &2dzQ@S Of SI N¥ & &adz00
encourage you to place your focus on helping connect arehgage this student basemh

their grade as of March 13

24. Will the final transcript for seniors look any different given the Pass/Incomplete grading

scale?

Potentially, yes. And, this will likely be true for student transcripts across the nation as nearly

every senior is affected by @19 school closures. Transcripts can reflect Pass/Incomplete
AYRAOIFIG2NR gAGK2dzG KI@Ay3a yS3FGASBS AYLIF OG F2N
consider how they present student transcripts, including the possibility of attaching a letter that
indicates the Pass/Incomplete status as reflective of the CQ9IEchool closuréor the Class
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of 2020. This practice has also been used by districts in the case of closures for natural
disasters, such as the New Orleans Hurricane Katrina.

25. Does Graduabin Pathways 2020 mean students will not take any course third trimester
and simply be awarded a pass/npass grade, for no work whatsoever, that is commensurate
with what was earned first trimester?

Yes, students under this guidance in a trimester systssrawarded credits based on prior
coursework. However, the grade that is utilized should come from the preceding trimester
which would be the 2nd trimester, not the first. In some cases, where coursework is offered in
the first and third trimester (skippopthe 2nd) then yes, you would use the first trimester grade.

26. If our students need to complete all three trimesters with passing grade, to earn credit.
How do we apply this model?

A: If a student needs credits after applying this guidance, the disteieds to use th®istance
Learning for Aldpproach and review flexiblgredit Options

27. What about the senior who had an F in the grading term at the time of school closure, and

they were awarded an Incomplete for that term. And, ¢hstudent does not demonstrate

enough evidence of learning to earn a passing grade for the course by August 31, 2020.

The senior would not likely pass the course and credit would not be awarded. If the course

and/or credit was required for graduation, ttetudent may need to enroll in crediecovery or

consider an alternate pathway (i.e., additional schooling for the 28221 school year, high

school equivalency programs like the GED, etdgwever, in some cases districts may

determine that credit sholadl be awarded if there is a larger achievement pattern that deserves
O2y&AARSNI A2y d | L2y NBOASg 2F GKS G20l ftAdGe 27
determined that credit is justified, the decision should be supported with documentation.

Meaningful Engagement of the Class of 2020 Beyond Credit Attainment

28. How can we help students with safety and soeehotional and mental health?

As we engage with students and families in new environments and in the midst of the-C®VID
crisis, wehave received several questions about supports and resources for navigating issues of
student safety and soci@motional and mental healthPlease see th©®DECOVIBL9 website

for Mental Health and Social Support resources across a range of tdfpyoal have a specific
concern not addressed, conta®DECOVID19@ode.state.or.us

29. To clarify, if seniors were passing until March 13, then they are not required to participate
Ay GKS a5AadGlyOS [SFENYyAy3a TF2N Lothérdhanttd 'y F2NJ G
engage in College/Career services?
.Sad | SNBQa T jaRIO) ORARYIAG KRS Ryt 23d2A Rl yOS 2y
1 All of our seniors, regardless of credit status, deserve our personal attention,
encouragement, and consistent emotional support.
1 Reach out to students and their families, by April 30, 2020, to affirm Oregponia
HnHn ONBRAG NBIdZANBYSyia KIFEGS 6SSy YSG® hadz
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and transition to career and college. For seniors on an IEP who are graduating with a
regular diploma, this must include notice of termination of IEP services upon
commensurate with graduation date or the transition services offered during the
closure.

on® 2KFGQa 3F2Ay3 G2 06S GFLAflroftS G2 aiddzRSyda
For seniors, we are asking districts to keep growing and building any and all supportdlthat w

help a senior graduate throughout the summer. This likely means continuing summer school
efforts and broadening the access students may have to this kind of sustained learning
environment.

31. What about students who are immigrants and/or refugees thaight have language

barriers at home, how are they being supported?

First and foremost, the focus needs to be on student and family safety (emotional and physical)
and secure access to food and shelter. Additionally, there is a lot of fear and distrosgaur
immigrant and/or refugee population so it is critical that outreach and contact be initiated by
people that are known and trusted within the community. Ideally, this may be a teacher or
community liaison.This includes honoring home language antture and considering the
strengths and needs of students we name in the introduction and in the equity and access
section of this guidance. As educators we have now become guests in the homes and
communities of the students and families we serve. Wethat districts work from a place of
honoring and harnessing assets including home language, family (siblings and extended family),
and culture. And, district leaders should seek out other districts who are doing this well and
learn from them.

32. If a sudent does not finish the whole class course, say in Algebra II, how will they have

the knowledge needed to go into the next math class in college?

One of the strengths of this question is its attention to learning beyond a grade or a credit. To
honor this question, we are giving you our best response, even if not fully satisfying. Learning is
our natural state and students at all developmental ages are learners. Grades and credits are
proxies for learning. Students enter college coursework in transiiioisl 0 R2y QU Y & OK
prior knowledge or methods of learning a subject with how the college offers the same or
similar content. The transitions required now for the Class of 2020 asks something of all
educators, those sending and those receiving, andhefstudents to focus on what learning

they need to make the critical connections and find their way forwakte also ask community
colleges and universities to be creative and caring in addressing the unintended learning gaps
that this global crisis is aaing.

33. Will AP and IB testing still occur? Will students still be able to earn college credit through
AP and IB Testing?

The College Board has released information as of March 20 regarding AP Testing. Information
can be found on their website &P Updates for Schools Impacted by Coronavittaome

testing options will be available and will be-ABnute, online free response tests. For each AP
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subject, therewill be two different testing dates. Optional, free online learning resources are
also available on the College Board website.

The International Baccalaureate Organization (IBO) will not hold exams. Students will be
awarded a Diploma or a Course Cettife which reflects their standard of worllBO posted an

FAQ

34. Are current high school seniors eligible to participate in Oregon School Activities
Association (OSAA) sanctioned activities during the 22821 school year?
Please refer to OSAA for this guidance. Information is available cdd3#ed\ COVIIO website.

9th - 11th grade students

35. Doeghis guidance apply to 9th 11th grade?
No, and we recognize that this our next priority. We will be working to engage partners in the
field to assist with this new guidance.

36. Where does Essential Skills fit for the class of 20217 So did yolilshygraders will not
have to complete the personalized learning or essential skills requirements to graduate in
20217

Essential Skills and Personalized Learning requirements for the Class of 2021 will be
suspended(Career Related Learning Experiences ¢§; EixiEended Application, and Education
Plan and ProfileNote: This will require future State Board of Education action and OAR
revision.

Guidance for Students Who are Experiencing Disability

37. I'mconcerned about students on IEPs and students with disabilities, what are the
additional support for these students and families?

Students protected under the Individuals with Disabilities Education Act (IDEA) and Americans
with Disabilities Act (ADA) rage further consideration under the law. In determining status
towards graduation using the Pass/Incomplete status, districts must consider the additional
guidance below to ensure our commitment to equity and access for students with IEPs.

38. What shold | know about seniors with IEPs on track to graduate?
See section 4D of theistance Learning for All Guidarfoe information about communicating
with families about transitioning services and FAPE requirements.

39. What additional considerations arthere for seniors with IEPs who may need credits to
graduate?

See section 4D of th@istance Learning for All Guidarfoe information on reviewing
appropriate services and supports, documentation, and communicating with families.

Oregon Department of Education
Spring2020
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40. Will there be an apeal or due process if a student experiencing disability disagrees on

the provision of special education services?

For students who experience disability and have an IEP, there are several procedural safeguards
in place that are protected under federalaThese remain in effect when a district

AYLX SYSyida a5AailTex®sule 8flsdNdbla ghditheTsiiftid Distaficé @
Learning for All ensures that each district has an obligation to the provisions of FAPE for all
students protected under IDE This will require strong partnership and flexibility as we all work
together to meet the needs of our students during this emergency school closure.

41. What about modified diplomas?

The Graduation Pathways 2020 guidance includes specific requirefoehEP teams when a
student finishes with a modified or extended diplom&udgnts who are working toward

modified and extended diplomas deserve personalized attention and prioritized support as they
may be particularly vulnerable during this time of soholosure.

42. Will ODE be releasing guidance and providing support specific to EI/ECSE?
Specific guidance for EI/ECSE has been released EAt@vithin the Students Who
Experience Disability section) and Memo on EI/ECSE services.

Social Distancing/CDC Guidance

43. Has there been any conversation allowing a very small number of students (who are
failing or who do not have phone or internediccess) to come to campus?

We are unable to have any physical interaction with students that may jeopardize health and
safety (per OHA). After a review by the Oregon Health Authority (OHA), schools may NOT
provide instruction to any H2 students at physat school sites for any reason or for any
duration of time-regardless of size of group or number of students

The only exception to this guidance will come in the form of ways districts meé&ixbeutive
Order 2008to provide child care for front line staff, such as health care workers and
emergency responders. Two links are relevant in providing child€arep changes to child
care rulesand this ELDoolkitfor districts.

Higher Education

44. How will this guidance impact college bound seniors and admissions?

The Higher Education Coordinating Commission (HECC) is convening a task force to look at this
issue and guidarcwill be forthcoming. It is important to note that students and colleges

around the world are impacted by COVIB and school closures. In short, the majority of

seniors in the nation will be facing the same challenge and we expect universities to be

app2 LINA I § St & NBaLRyairAgdgSed® Ly hNB3I2yQa Y2RSt s> ad
graduation. While some match our requirements, no state requires more credit for a diploma

than Oregon.
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45. How will this closure impact accelerated learning coursegh as AP, IB, and Dual Credit
and seniors taking college level courses?

The International Baccalaureate Organization (IBO) has cancelled all IB exams for the May 2020
session and hasublished updates due to the coronavirdB will still award subject grades
based on other measures of assessment.

The College Board is still conducting AP exams and has createdbaice page for students
Students should read the guidance document carefully

The first exam session is May-22. If a student experiences technical issuesi®a 2
session is scheduled for Jun& 1

Students can use any device to take aaraxwhich last 45 minutes each

If a student needs a device, please contzbrg/tech

AP Livas a YouTube channel that offers AP classes taught by AP teachers

Exams are optional amgimbursable if a student chooses not to take an exam;
however, students should notify their coordinator if they no longer wish to take an AP
exam.

= =

= =4 -4 -4

Public universities and community colleges in Oregon will honor spring 2020 exam scores for
postsecondary credit as norm&eethe full FAQonline publishedon 4/10 on high school based
college credit.

46. How will this impact Oregon Promise?

Oregon Office of School Access and Compld@®AC) is working on accommodations due to

the interruptions from COVHR9 and the resulting school closure. Encourage seniors to
continue their Oregon Promise applicatiemen if they are unsure they will receive a 2.5 GPA or
above. Encourage seniors to complete the FAFSA or ORSAA student aid applications so they
can be considered for federal, state and institutional financial aid. Districts may need to make
plans for st#f to verify student GPA during summer 2020. School staff can reach out to the staff
at the Office of Student Access and Completwath any questions or for assistance.

47. How does Pass/Fail affect NCAA eligibility agmittance into higher educationAnd is

the NCAA also upholding the pass /incomplete or will student athletes need a letter grade?
The NCAA has a phone number for high school administrators, OSAA officials, and ODE to
answer any questions at877-622-2321. The NCAA Eligibility Cera#so has a phone line for
students and parents at-877-262-1492.

Current guidance from the NCAA is that each high school needs to contact them to share how

they willbe handlingt 9y R 2F ¢SNX¢ O2dzNBES 62NJ] F2N addzRSy(
Clearnghouse (those seniors getting ready to go to college and compete or those who are

registered and hoping to attend/apply/be recruited for NCAA schools in the future). ODE and

HECC will engage with the NCAA to see if we can also support a more univetsal;sat

present this remains our guidance.

As seniors are graduating, their credits/curriculum may be adjusted due to school closures, so

GKSNBE YIé& 06S AYRAGARdZ t 6+ ABSNAR GKIG gAff ySS
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this time theNCAA is trying to get a feel for what high schools/states are doing to allow

students to complete the coursework necessary to graduate, then they will assess the waiver
system as needed. Schools in contact directly with the NCAA should anticipate beddas
AYRAOFGS AF (GKSe& FINB 3JI2Ay3 (G2 2FFSNI YR 2LISNI
work required.

Here areafew additional resources that might be helpful at this time:
T NCAA Coronavirus resource page
f  Oregon School Activities Association COMPage
¢ ACT Test Pushed back to June 13
1 SAT cancelled for March, but still scheduled on June 6

48. Will higher education require students from the class of 2020 to take remedial credits
upon entering college because they did not finish tkatire senior year?

We are not in a position to predict how the entire field of higher education will respond or what
action they may take. However, we are in conversations with many public universities who are
pledging care and support to the Class 02Q. We do anticipate there will be flexibility for
seniors from higher education.

49. As high schootourses move to Pass/No Pagsading for the remainder of the academic
year during this pandemic, what does the move mean for the grading of high school based
college courses offered in partnership with Oregon public institutions? Are the college
courses ale required to be Pass/No &<?

The college course grading, including whether therse will be available fdPass/No Passs
decided on aaseby-casebasis by the college or university. Teachers are allowed to award
letter grades for college courses taught in the high schoolrevtiee college or university
partners have retained letter grades in their courses,levthe student receives a
Pass/hcomplete on their high school transcript.

Governance, School Boar@sd Local DecisioiMaking

50. Will the guidance from ODE overridecal district policy requirements regarding

graduation, or will our Boards need to modify our policy locally?

h59Qa 3dzZARIFIYyOS gAftf &adzLISNASRS f201f RSOAAAZY
response to COVHD9. Local school boards will hbave to modify local policy.
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SECTION FIVE: Suppagtiour Students in Grades 9, Hhd 11

Preamble

We learned on April 8, 2020 that our students would not be returning to school for the
remainder of the year, a decision made by Governor Brown to focus on the health and safety of
all Oregonians. Since that announcement, we have heard the concerns stuoents,

families, educators and communities as we come to terms that school as we know it will take
new shape for the shottterm future. Supporting our Students in Grades 9, 10 & (Bection 5

of Distance Learning for All) recognizes students in higbad@re at a critical period of

intellectual and sociaémotional development. Our commitment to safeguard their future and
mitigate negative consequences from lost learning time due to CQ¥Y]Eemains focused on

care, connection and continuity of learngfor all high school students during this most
challenging time.

In short,Supporting our Students in Grades 9, 10 & Gliidance:
1 Centers the mental, social, and emotional needs of high school students and prioritizes
well-being.
1 Emphasizes family armmmunity engagement by:
o LYOfdzZRAY3 FFYAfASAE Fa LINIYSNB Ay (KSAN
o Cocreating CredHEarning Assurance Plans with families, students, schools and
communitybased organizations;
1  Emphasizes equity by:
o Honoring the culture, language, wagsknowing, and perspectives of the
families and students we serve;
o Allowing flexible options for students to demonstrate learning;

o bFYAY3  {F¥FS3dz2r NRAYy3I {GdzRSy { h LILI2 NI dzy A
path to graduation while protecting them from filmer impact due to the school
closure.

1 Focuses on promising practices that promote and support student learning.
T Maintains the current Oregon Diploma, Oregon Modified Diploma, and Oregon
Extended Diploma subjeerea and credit requirements for Class 02202022, and
2023.
1 Suspends Essential Skills and Personalized Learning requirements for Class of 2021.
o Note: ODE will pursue State Board of Education action and OAR revision.
1 Requires Pass/Incomplete grading (maintaining GPAs while students cola@mnag).

This guidance provides a framework for a common approach, but does not resolve the deeper
inequities or fully address the complexity of challenges presented by the extended school
closures. We must collaborate on solutions and strategiesv and in the years to comdn
2NRSNJ (2 & dzLJLJ2 Ntirm Sudebss and widieBo/ Oul @lleétide yffbrt must
leverage the assets, roles, and strengths of our children, families, educators, Tribal Nations,
community partners, school districts, echtional association leaders, state and local leaders,
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and business and industry partners. Guided by a shared approach and leading with a mindset of
innovation and creativity, we will learn from each other, develop ideas and promising practices,
and harnes new ways of relating in a landscape we have not seen before.

This is part of a series of updates to guidance ODE will release to support districts in the
delivery ofDistance Learning for AllAs contexts change and needs evolve, we will continue to
update this guidance and link it to tH@DE Distance Learning for All webpage

Acknowledgement:

We wish to acknowledge that our guidance has bedormed by educators, community

partners and other leaders in Oregon who have been critical thought partners. In the context of
shared thinking, collaboration, and problem solving, our own thinking and planning have been
enhanced. We appreciate the colleatieffort, as we rise to the challenge of serving our

students and families during school closure. We are stronger together.

Additionally, we wish to thank State Education Agency (SEA) leadership across the nation and
the Council of Chief State Schooli@dfs. We wish to explicitly acknowledge Washington,
whoseOffice of Superintendent of Public Instructibas served as a key partner and

consultant. Additionally Kansas, California, Texas, Ohio, North Carolina, Arizona, Minnesota,
and Arkansas have contributed materials and resources that have influenced our thinking and
planning.

5A. Naming Inequities an@entering Guiding Principles

Our public education system creates a problematic paradox around who the system is designed
to serve. Magnified by the COVID crisis, our students who have been pusiethe edge of

our system carry the disproportionate weight of meeting grading and graduation requirements.
2§ R2y Qi LINBupgosirg Oir Bthidéntsandakabes 9, 10 &glddance resolves this
problem or fairly distributes the burden and, in démeing this guidance, we have consulted

across many communities. It is incumbent upon us as educators to acknowledge the
predictable inequities in our system and be held accountable to collective action. There is no
doubt our ability to work strength to stngth as educators, leaders, families, and community
YSYOSNE A& (GKS Y2ald AYLRNIUlIYyG gle G2 F20dza 2y
students during this time of school closure centersCGare, Connection, and Continuity of

Learning which reques an equity stance.

ODE strives to live into our equity stanéalucation equity is the equitable implementation of
policy, practices, procedures, and legislation that translates into resource allocation, education
rigor, and opportunities for histoadly and currently marginalized youth, students, and families
including civil rights protected classes. This means the restructuring and dismantling of systems
and institutions that create the dichotomy of beneficiaries and the oppressed and marginalized.
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In order to live into this stance, we must heighten our attention to groups of students who

2FT0SY 0SFN GKS 0dzZNRSYy 2F G(GKS 3&e@ andlligreRaiuatidd JLINE & &

the impact of school closure on students in classes requiring@ssiye learning, focusing on
reassurance and confidence for 11th graders moving into their final year of high sahdol
focusing the school community on supporting the needs of the students most heavily impacted
by the health and economic impacts of GDY9. Through all of this work, we must recognize

the strengths and meet the needs of students experiencing houselessness, students of color,
including students who are Africalimerican/Black, Alaska Native and American Indian, Asian
Pacific Islander, Regee, Latinx, COFA citizens, students who are emergent bilinguals (English
Learners), students of migrant and farmworker families, students experiencing disability,
students who are LGBTQIA+, students in foster care, and students navigating poverty.

Ourability to honor the culture, language, ways of knowing, and perspectives of the families
and students we serve will be a key measure by which Distance Learning for All will actualize
equity. To that end, th®istance Learning for All Guiding Principle rooted in an ethos of
partnership with families, communities, and students.

9 Ensure safety and wellnesStudents need food, clothing, a safe place to learn and shelter,
as well as a sense of care and connection, in order to engage in challengingtunatlle
work. Please see theDE COVHDI websitefor Mental Health and Social Support
resources.

9 Cultivate connection and relationshigStudent connections andlationships with trusted
adults promote belonging, which is especially important as learning takes place outside of
the school setting.

9 Center in equity and efficacyPrioritize equity in every decision; build on cultural and
linguistic assets to inspilearning and promote student efficacy. Consider how decisions
and actions attend to racial equity and social justioeegon Educator Equity LEn
Consider the assets of students who experience disability.

9 Innovate. Iterate through complex change with a spirit of possibility, centering in deep
learning, student agency, and culturally sustaining practices.

5B. Graduation Requirements for th€lasses of 2021, 20&22023

The graduation requirements in this section 5B applgugentstudents in:
1 Eleventh grade (juniors in the Class of 2021), as defined by students who first enrolled in
ninth grade in the 2012018 school year.
1 Tenth gradeClass of 2022), as defined by students who first enrolled in ninth grade in
the 20182019 school year.
T Ninth grade (Class of 2023), as defined by students who first enrolled in ninth grade
during this 2012020 school year.
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At this time,there are no chages to the graduation requirements for current students in the
Class of 2022, the Class of 2023 or beyo®®E continues to monitor the evolving COYED
situation and if the impact is beyond what is addressed in this guidance, we will reconvene
stakeholdes and evaluate new information to consider additional adjustments as needed.

Subject Area 2020 Regular 2020 Modified 2020 Extended
Diploma Diploma Diploma
Requirement Requirement Requirement
English Language Arts 4.0 credits 3.0 credits 2.0 credits
Mathematics 3.0 credits 2.0 credits 2.0 credits
Science 3.0 credits 2.0 credits 2.0 credits
Social Sciences 3.0 credits 2.0 credits 3.0 credits
Second_anguage/ 3.0credits 1.0 credits 1.0 credits
The Arts/CTE
Health 1.0 credits 1.0 credits 1.0 credits
Physical Education 1.0 credits 1.0 credits 1.0 credits
Electives 6.0credits 12.0 credits O credits
Essential SKg and Suspended Suspended Not Required
Personalized_earning
Requirements
Total 24.0 credits 24.0 credits 12.0credits

Essential Skills and Personalized Learning Requirements

All Essential Skills and Personalized Learning Requirements for the Class of 2021 are
suspendef, as many will not havihe opportunity to participate in the statewide English
language arts and mathematics assessments necessary to meet Essential Skills requirements
The majority of students use our statewide summative assessments for this purpose. We
encourage districts toontinue to use the education plan and profile as a tool to help students
build a vision and plan for their future and focus essential learning around their individual goals.

Summary of 2021 Credit Requirements
The current 24 credit requirements for the Oregon Diploma is maintained for the Class of 2021,

6 This also applies to the class of 2020.

7¢KS ! yAUSR {iGFi8a 5SLINIYSYyld 2F 9Rdz2OF{GA2Y FLILINRBOBSR hNBI2y QA
2020. This formally waives statewide summative assessments in English languagd artglamatics in Grades®& 11 and

science in Grades 5, 8, & 11 for the 2120 school year.
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upholding one of the highestredit standards in the country.

* Credit for a modified diploma shall be granted through a continuum of instruction beginning at basic skills and
progressing through high level skills, according to individual student needs across academic conte@caneas
granting credit towards a modified diploma must contain substantial academic content.

5C. Grading and Crédor Students in Grades 9, 1& 11

hdzNJ 3dzZA RFyOS YIFIAyualAya hNBI2yQa KAIK aidl yRIFNR
while providing a clear path to graduation and reducing barriers that may result from extended

school closureAs a means to promote learning and award credit, aléwlicts in Oregon shall

move from letter grades to Pass/Incomplete (or local equivalefd) students enrolled in high

school courses for the remainder of the 20209 school year. We must consider the severe

impact of the pandemic on students and familasoss the state and take steps that prioritize

ongoing learning while safeguarding against unintendaasequences as students purspest

secondary opportunities.

Universities across the country, including our Oregon public universities, have made it clear that
students will not be penalized for missing traditional standardized tests or for posting

Pass/Incomplete transcripts for the spring 2020 semester/trimeste@ae of the clearest

explanations of the assurances our students should expect comesHeoward Universityhat
statesplainlythd a (i dzRSyda agAatft y20 6S RAAFIRGIydlF3aSR |
O2NBY Il OANHza 2dzioNBlI 1£d 2SS aKINB Ay GKS NBaLRY
school students, while setting them on a clear path toward graduation.

For the final sgng 2020 term(s), any student enrolled in high school courses shall be provided
with opportunities to continue their learning and earn credit in accordance witlDtis¢ance
Learning for Aljuidance. This grading guidance applies to all students, exeafrs, who are
currently enrolled in high school courses (including students in middle school or junior high
school taking high school courses).

For information about grading and distance learning specific to dual credit courses, please see
the FAQ on COVHIO and Delivery of Postsecondary Coursework through Dual
Credit/Sponsored Dual Credit/Assessment Based Learning Pragrams
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Passing Marks/Demonstration of Essential
Learning

Students who demonstrate evidence of
essential learning by the end of the 202020
a0K22f &SI NE akKkff N
report cards and transcripts and be awarded
the corresponding credit at the end of the term
Districts shall coordinate outreach to the
student and the family, confirming their
O2YYAlGYSyd G2 (GKS
and outlining next steps.
9 Demonstrationof learning shall be
based on progress made up to the poin|
of school closure (March 13); and

It shall also include additional learning
LINPINB&E YIRS | a L
Distance Learning for All Plan
implemented during the extended
school closure.
{GdzRSy 1 Qa Tl YAt &k(
thoughtfully and intentionally engaged
by the districts Communitybased
organizations are critical partners to-co
facilitate culturally specific outreach
Students who did not have an opportunity to

aido

Educators should identyf essential learning

and, in choosing essential learning, consider

what:

1 Provides learning that will assist students
beyond this school year

1 Process skillare central in each discipline o
content area (i.e. mathematical practices,
science and engineerirgactices, ELA
anchor standards)

1 Assists students in multiple content areas

T L& LINBPEAYLFE G2 GKS
knowledge and skilland can help them
move toward the next level of learning

1 Supports development of critical thinking
and problem solving

1 Cultivates cognitive routines (students
learning to be independent thinkers)

1 Is feasible in the time available

1 Aligns with student interest (allow the
student to share their creativity and
hobbies)

1 Capitalizes on funds of knowledge present
their home aml culture

71 Allows opportunities for students to share
with each other

demonstrate learnig in a spring course prior to
a0K22f Of 2a3dz2NBE aK|I f f
that course prior to the end of the school year.

KFr@aS GKS 2L NIdzyAde

Incomplete Marks/Future Opportunities for Demonstration of Essential Learning
Sudents who do not demonstrate evidence of essential learning by the end of spring term

Hnun NBOSAOS

Iy

GLYO2YLX SiGS¢

02NJ f 201 f

credit awarded. Schools will then partner with the students and fantidieseate a Credit
Earning Assurance Plan by September 2020. Implementation of the plan must be completed
prior to the beginning of the 20222 school year. Districts shall coordinate outreach to each

student and family, confirming their commitment to tlei dzZRSy & Q &

next steps.

F dzii dzNB

From Incomplete to Pass: Providing Opportunities for Students to Learn and Earn Credits

T {GdzRSy G Qa

Tl YAf ek OF NEIADTSNE

AKIHythe 68

districts. Communitypased organizations are critical partners toefaailitate culturally

specific outreach.
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T {dzRSyia 6K2 NBOSAGS |y aLyO2YLX SGGS¢ 02NJ f
standard to earn credit than those awarded citedliring school closure.

9 Students are provided with support and time for completion of work and evidence of
learning that aligns with the baseline requirements. (See Giealihing Assurance Plan
below).

9 Districts have the responsibility to offer extendiegirning and flexible crediarning
2LIR NI dzy AGASE (G2 lye aiddRRSyid sK2 NBOSAGSa
the extended school closure. (See Crdthirning Opportunities below for options and
examples).

CreditEarning Assurance Plan fotuglents in Need of Credit as a Result of School Closure
In every instance where a student does not receive full credit dbistance Learning for Alt
shall be the responsibility of the district to work with students and families to design
opportunities for students to earn credit and stabilize a pathway toward graduation. A well
designedCreditEarning Assurance Plansures personalized support and a pathway for
students who have the least accesdlistance Learning for Alle to circumstances beyond
their control.

T C2NJ ye adtddzRSyid o¢K2 KIFa NBOSAOSR aLyO2YLX S
term of 20192020, the school must develop a CreHarning Assurance Plan with
students and families by the end of September 20R0CreditEarning Assurance Plans
must be complete prior to the beginning of the 202022 school year.

i CreditEarning Assurance Plamsy include but are not limited to: academic support
courses, consolidated/combined content courses, personalized academic tutoring,
summer school, oiine course offerings, peer tutoring, zero period learning
opportunities, and/or projecbased learning@pportunities.

9 Every effort should also be made to ensure a fair and reasonable way for students to
continue with their learning progression during the 26201 school year, while
simultaneously engaged in learning from the final spring 2020 term(€gaim credits.

T {GdzRSyia ¢6K2 NBOSAGS |y aLyO2YLIX SGS¢ 02NJ f
standard of essential learning for any course that they are making up in their Credit
Earning Assurance Plan.

Safeguarding Student Opportunity Clause

I There may be students and families whom districts attempt to engage and cannot
locate. This may be due to a variety of reasons such as relocation, family illness,
houselessness, inability to access phone/internet, students working to support
themselves/fanily, or that the school has not been able to establish a trusting
relationship with the student/family. Districts should engage with additional staff as
needed, such as McKinn&ento liaisons, Migrant Education staff, and Indian Education
specialists. Shdd a district not be able to contact or engage a student or their family,
the following must be done:

o Document/record weekly attempts (at a minimum) to reach the student and
family and keep a log of all efforts.

Oregon Department of Education
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o Document letters (translated into home Ardzl 3S0 &Sy G G2 (GKS aidc
parent/guardian/person in parental relationship to-e;mgage the student.

o Document attempts to reach the family through partnerships with community
based organizations, internal support staff, other support agencies, or other
trusted partners.

o Clarify that students are focused on essential learning and earning credits with
Pass/Incomplete marks and not getting grades.

o If the above efforts have been implementadd the district is unsuccessful in
efforts to reach or engage the student by the end of the school year, the student
shall then be awarded the mark (Pass or Incomplete) they had upon the time of
school closure for that course. Schools shall provide tatjacademic supports
to ensure essential learning in the fall or when the studeréngagesin short,
students who were earning a passing mark in the course prior to school closure
should not be academically penalized. Every effort shall be made upon
connection to support the student in gaining skills essential to continued
education.

9 Districts shall not make a decision for any student that limits opportunity to progress
within a course sequence, placement in an advanced course, grade promotion or
retention, access to clubs/honor societies, or forecasting opportunities for the following
school year based on performance or credits earned during extended school closure.

Collectively Safeguarding Student Opportuniiycuses on support for ongoing learning while
SyadzNAy3a (KFG ad0dzRSydaQ LI GdKa 2endetNdchivalz GA 2y |
closures. We mugecognize the disproportionate and severe impact of the pandemic on our

students and families durindpis time, affording them maximum opportunity to find their

footing again after such a tremendously destabilizing event.

CREDIT Distance CREDIT + LEARNING

Learning for All
Students have the credits

and learning needed for
future success

Students earn a o Students engage a,

pass and receive in essential
credit learning

CreditEarning Opportunities

To provide viable distance learning opportunities for students, districts must provide services

andsN> 6 S3ASa GKIFG FfEA3y G2 addzRSydaQ aaSdaa I yFR
and materials. As outlined in sectidB. Guidelines for Distance Learnjriigese services and

strategies shall use the tenets of Universal Design for Learning) (O@nsider the

disproportionate impact of COWI® on historically underserved students, comply with civil
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rights laws, provide FAPE and ELD services, and provide accommodations for students who
qualify for TAG. Please see sectigh Special Educatioignglish Learners, and Talented and
Gifted Services for more information on guidance for distance learning. Consider partnerships
and services with communilyased organizations who are currently engaged with communities
and who can provide culturally anidduisticallyresponsive services.

Districts have multiple options for demonstrating learning and providing credit, pursuant to the
Credit OptiondNJB 3 dzf | (i A 2 y aFeditgOptinris Byidatc&h@ Qradit Options Guidance

is divided into three approaches, includingPBrformance Assessmerft) Collections of
Evidencdportfolios), and 3Applied Academic Credi

Given the extraordinary circumstances, educators should leverage these options while
continuing to identify creative credigarning opportunities that may involve asynchronous or

synchronous learning through multiple platforms, both offline and online

Pass/Credit

Incomplete (or Local Equivalent)/No Credit Y¢

Student demonstrates evidence of essent
learning: up to point of school closure
(March 13);and demonstrates continued
evidence of essential learning through
participating inDistanceLearning for All by
end of spring term 2020.

Student does not demonstrate evidence of
essential learning at the time of school closurg
and does not yet demonstrate essential learni
as part ofDistance Learning for Aly end of
spring term 2020.

Trimeser: Student demonstrates evidencs
of essential learning through participation
in Distance Learning for Adly end of spring
term 2020.

Trimester: Student does not engage in and/or
demonstrate evidence of essential learning as
part of Distance Learning fakll by end of spring
term 2020.

Semester: Student cannot be reached
duringDistance Learning for Aly end of
spring term 2020but demonstrates

evidence of essential learning (Pass) up t

school closure.

Semester: Student cannot be reached during
Distance Learning for Adly the end of spring
term 2020anddoes not demonstrate evidence
of essential learning (Incomplete) up to schoo
closure.

Examples ofCreditEarning Opportunities and Demonstration of Learning

f
f

Passing an exam or completingvark product to demonstrate essential learning.
Independent studies centering on a project that incorporates priority standards from one or

more courses in order for students to earn credit in more than one course.

1
LINE ANBaaA2y
3sda |
Gt aa¢oo
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https://secure.sos.state.or.us/oard/viewSingleRule.action?ruleVrsnRsn=145206
https://www.oregon.gov/ode/students-and-family/OregonDiploma/Pages/Credit-Options.aspx
https://www.oregon.gov/ode/students-and-family/OregonDiploma/Documents/Distance%20Learning%20for%20All%20-%20Credit%20Options-%20Performance%20Assessment.pdf
https://www.oregon.gov/ode/students-and-family/OregonDiploma/Documents/DLFA%20Credit%20Options_%20Collections%20of%20Evidence_0410.pdf
https://www.oregon.gov/ode/students-and-family/OregonDiploma/Documents/DLFA%20Credit%20Options_%20Collections%20of%20Evidence_0410.pdf
https://www.oregon.gov/ode/students-and-family/OregonDiploma/Documents/Applied%20Academic%20Credit.pdf

1 Extended timdor learning, such as an optional course period or acfedit project must be
complete prior to the 2022022 school year.

5D. Special Education Seres for Students in Grades 9, ®011

Students protected under the Individuals with Disabilitiesd&dion Act (IDEA) and Americans
with Disabilities Act (ADA) require further consideration under the law. In determining status
towards graduation using the Pass/Incomplete status, districts must consider the additional
guidance below to ensure our commitmieto equity and access for students with IEPs.

Additional Considerations for students with IEPs

The district must ensure appropriate services and supports were provided before awarding an
Incomplete. At a minimum, this includes:
1. Reviewing IEP recortis ensure that the district provided FAPE; and
2. Gathering evidence from each teacher/course that an appropriately developed IEP was
fully implemented. Such documentation shall include, but is not limited to evidence that
all:
a. Specially designed instructig8DI) was delivered as intended by the IEP team,
consistent with the initiation, frequency, and duration required,;
b. Accommodations, related services, and supplementary aids and services were
delivered as intended by the IEP team; and
c. Evidence that the IERRam worked towards the measurable annual goals
contained within the IEP, including progress monitoring data specific to those
goals.
3. Ensuring that the parent, guardian, or person in a parental relationship was afforded the
opportunity to meaningfully partipate in the IEP process, including any meetings
where student progress towards graduation was reviewed.

Documentation for requirements inr3labove in which the students was considered net on
track must be available. If such documentation cannot beigeal the district shall hold that
student harmless during the closure.

5E. Credit in Career and Technical Education (CTE)

/ ¢9 OFy LINBLI NS hNBE3I2y Qavagd,ihigesks, yrdeinand areérd NIi A OA LJ
and helps them secure a brighter futu CTE has the potential to remove barriers and ensure

access to meaningful educational experiences leading to careers and college. Secondary

students who patrticipate in CTE graduate high school at rates significantly higher than their
counterparts who daot participate in CTE; this finding holds true across all demographics and
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in all geographic areas of the state. For this reason, it is critical to continue access to CTE during
school closure, to the extent feasible.

TheDistance Learning for All: Guidance for @d&ument provides guidance and ideas on how

G2 FTRYAYAAGSNI /I NBSN | yR ¢D&t@re/Ledning for AR dzOF G A 2y
framework. ODE acknowledges the expertise of our exceptional CTE teachers and

administrators across Oregon and their abityinnovate. This Guidance for CTE document

allows for local flexibility to administer Career and Technical Education in the most appropriate
way in support of students.

5F. Grading Capacity and PeSecondary Transitions

Grading Capacity

During this extended school closure, educators will experience gaps in effectively evaluating
what students know and can do. Distance learning capacity does not exist at scale (i.e., many
students do not have full access to technology and connectivitynaanay educators do not yet
have sufficient training, technology and resources) for all students to have a comparable
opportunity to learn and demonstrate their learning. This can make grading a challenging and
possibly unfair practice during extended schoolsures. Grading in this setting may reflect a
aidzRSyiQa | 00Saa (2 tSFNYyAy3a YFOISNARFIfa yR Tl
such, in addition to descriptive feedback, teachers shall award only Pass/Incomplete for all
coursework and learnopthat takes place during this closure. Subsequent changes should also
be made to the high school report cards and transcripts to clearly document the grading
changes were directly tied to the COVID closures.

PostSecondary Transitions

h NB 3 2 y Qary cha®gé liddrsdtice to post credits without letter grades will not change or
factor into the calculation of grade point averages (GPAs). Colleges lean heavily on an official
document called the School Profile. These profiles explain circumstancesegesolincluding
graduation requirements, GPA calculations, honors courses, and other elements that make
schools unique. In this case, the shift to Pass/Incomplete in the face of a worldwide pandemic
will be described and accepted without penalty. Thisat&gre from awarding grades is
temporary; previous grading practices will resume when school can physically reopen.

Additionally, colleges and universities across the country are temporarily updating their
admissions requirements to acceftvithout disadrantaging students) Pass/No Pass grades in
lieu of letter grades for all courses completed while schools are closed. This ensures the health
and safety of our communities remains a priority during the C&ldBesponse without

penalizing students. Institidns of higher education (e.g., Oregon Higher Education
Coordinating Commission, California university and college system, Stanford University, and
Harvard University) continue to issue statements outlining these revised admissions policies.

Oregon Department of Education
Spring2020



https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Distance%20Learning%20for%20All%20CTE%20Guidance.pdf

The Oregon puix universities have committed to ensuring that applicants and prospective
students are considered fairly in light of the educational interruption they have endured. The
Oregon Promisprogram has also accommodated this grading structure.

5G. Promising Practices for Secondary Students During Distance Learning

ODE is making every effort to ensure that students are insulated the impacts of extended
school closures in terms of approaches to grading (Pass/Incomplete), credit attainment, and
credit recovery opportunities. We want to emphasize that students who do not engage in
Distance Learning for Adiill miss critical larning opportunities that will have impacts upon

future success. When students return to school, we want them to bepeslitioned to pick up

and move forward with their learning. As such, it remains important for all students in Grades 9
through 11 to egage inDistance Learning for A maintain Continuity of Learning. It is
incumbent on us allODE, districts, and all education and community partrergpersevere in
efforts to connect with students to ensure that care, connection, and continuitgashing are
accessible and sustained.

At the same time educators learn new ways of teaching, it is essential to also draw from the
depth of pedagogical expertise that informs teaching and learning in a-&nidknortar

context. We know that some of the 58 promising practices that make teaching and learning
come to life in classrooms will also make it come to life in distance learning. We also know that
instructional time and supports for students are not easily replaced by distance learning, so
anchoringin our expertise and promising practices will help reimagine and consider practical
steps to serve our students equitably and to differentiate supports during this unique period of
time.

28 348G | O2yGSEG 2F KAIKIZ o deiudenttBarmingot 0f ST SELJ
primary focus; helping students take that same focus; ensuring the criteria we establish for

passing are clear...and attainable; and then doing everything within our power toAldlp

students meet those criteria; we may makethebgst (1 KS&aS RAFTFAOAz G | yR
(Guskey, March 2030

The following practices are recommendetien designing learning experiences and measuring
progress in learning during school closure:
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https://oregonstudentaid.gov/oregon-promise.aspx
https://tguskey.com/should-we-consider-pass-fail-grading/

Promising Practices for Secondary Students during Distance Learning
(Promising Practices Tool #14

Create the 1 Understand the role of basic needs (food, water, shelter, rest, safety).
Conditions for . . . R S
Care 'YOK2NJ AYy al atNeal2a | A SNIF NOKe 2 7¥
Self- Self-fulfillment
actualization: needs
achieving one's
full potential,
including creative
activities
Esteem needs:
prestige and feeling of accomplishment Psychological
needs
Belongingness and love needs:
intimate relationships, friends
Safety needs:
security, safety Basic
needs
Physiological needs:
, water, warmth, rest
1 Communicate with families about how basic needs can be met via Dig
resources (when appropriate).
T Start with connection and tending to sociinotional needs.
1 Check in with students to sé®wthey are doing before askinghat they
are doing.
1 Follow establishe€hild Abuse Reporting Requirements
Create the 1 Engage with familieas critical partnerksto co-facilitate learning in offline
Conditions for and/or online modes and understand student needs and assets in the
Connection home environment.
1 Thoughtfully andntentionallyengage communitpased organizationas
critical partners to cdacilitate culturally specific outreach.

8 Ensure communication is linguistically responsive. This includes mindful consideration of preferred home language and
providing interpretation support. Corggr partnership and engagement with communiigsed partners who provide culturally
and linguistically responsive services to students and staff.
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https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Promising%20Practices%20for%20Secondary%20Students%20During%20Distance%20Learning.pdf
https://www.oregon.gov/DHS/CHILDREN/Pages/COVID-19.aspx
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Family%20Engagement%20during%20Distance%20Learning%20For%20All.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Engaging%20Community%20Based%20Organizations%20during%20Distance%20Learning%20For%20All.pdf

Build from studentunds ofknowledge(e.g., strengths, culture,
background, interests, heritage, and language).

Prioritize connection and deep learning over content coverage.
Promote peefto-LJISSNJ £ SIF NYyAy3 6gKAES K2y
When possible, have known educatoesch out to students and families

Useculturally sustaining practices

Understand
the Context

Student perfemance will be affected by factors beyond their control (g
access to technology, internet connectivity, home environment, illness

Thoughtfully and intentionally engage communliigsed organizations as
critical partners to cdacilitate culturally speific outreach.

Approach evidence of learning with a gracious perspective; minimize
number of assignmentsquality over quantity.

Work with specialists, community resource professionals, community
based organizations and the student to identify angessary accessibili
supports.

Provide Clear
Learning
Purpose

Focus on &ew core/priority standards; do not try to cover the same
breadth of standards that were expected prior to Distance Learning fg
All.

Provide multiple means of representation thétoffline and/or online
contexts: explicit prompts for each step, chunk information, preemptiv
anticipate and answer uncertainties and questions.

Be clear when explaining what you want student$gtarn (not just what
you want them to do); include faifies in the communication.

Be clear about what support students can expect from you as the
instructor, as well as how and when it should be requested.

Clear, concise communication is critical at the outset; there will be les
opportunity to address any cdusion that may interfere with student
demonstrations of what they know and can do.

Define Success
Criteria

Give students and families an idea of what success looks like, as they
not have the same access to educators as resources.

Oregon Department of Education
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https://www.k12.wa.us/student-success/access-opportunity-education/migrant-and-bilingual-education/funds-knowledge-and-home-visits-toolkit-overview/funds-knowledge
https://blogs.edweek.org/teachers/classroom_qa_with_larry_ferlazzo/2017/07/author_interview_culturally_sustaining_pedagogies.html

Provide exemplaref performance at multiple levels so they can see th
path to success in terms of intended outcomes.

Provide multiple means of access (offline and/or online), response,
guides, and reminders.

Give previews and alerts when new expectations or procedures a
pending.

Design rubrics that describe proficiency/sufficiency.

When possible, have students define success criteria, identify exemp
design rubrics and identify their own growth and progress.

Establish a
Feedback
Loop

Focus on descriptive feedldaovhich gives students and families
actionable information that is relevant to the task, pointing out strengt
and offering specific information to guide improvement.

Ask students and families for feedback: What is working best for you?
What could | impove?

Minimize feedback and corrective action to an amount a student can
reasonably act on; avoid overwhelming students to limit the emotiona
impact.

Collect a
Variety of
Evidence

Incorporate multiple opportunities to collect evidence of learning over
time (e.g., projecbased learning, voice recordings, artifacts,-self
assessment, community service projects, interdisciplinary work, stude
designed projects, rubrics, anecdotal obssions from asynchronous or
synchronous classes).

Be flexible and allow students to select the mode of response to matc
their context, strengths, and interests.

Families with mobile devices may take photos of work; families with
limited technology may8# 48 ONA 6 S GKS &0 dzRSy G Q2
educator in some way, or use drop off sites or-selfiressed, stamped
mail from the district, as long as safe practices can be maintained.

Pursue multiple pieces of evidence of student learning in relation to
learning topics to avoid making a judgment based on a single piece o
evidence.
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Consider the T Focus on holistic judgments that incorporate the totality of opportunitig
Big Picture to learn and evidence of learning collected.

1 Determine what evidence of eential learning is needed to earn credit f
the Distance Learning for All time period.

5H. Frequently Asked Questions

Graduation Requirements for 2021, 2022 and 2023

1. We know Essential Skills and Personalized Learning Requirements are suspended for the
Class of 2021? Can our district continue with our Senior Capstone project for the Class of
20217

Yes, districts may choose to add one or all Personalized LearningdRegpnts Career Related
Learning Experiences (CRLES), Extended Application, and Education Plan andistits)

may not elect to add Essential Skills requirements.

2. How does this guidance apply to juniors who want to graduate early?

For juniorswho had an early graduation plan approved before the Executive Order (B88) 20
on March 17, 202Ghey should adhere to the Graduation Pathways 2020 guidance. For other
juniors who want to graduate early, districts should follow their local policies.

3. Will Smarter Balanced Assessments be waived in 22RQ1 in addition to 20120207?
No. Statewide summative assessments have only been waived for this school year because test
administration was not possible given extended school closures.

Grading and Pasglncomplete

4. Can our district use a local equivalent to Pass/Incomplete as we do not assign letter

grades?

Yes, districts are required to use Pass/Incomplete in lieu of letter grades. They ntagnkse

adzOK | & &b DérChrdtND Gradit f&r NpoRify, if that is what is used in their
RAAOUNAOO® {(idzRSyita ¢6K2 NBOSAO®S GKS 201t Sldz
opportunity, as described in this guidance,darn credit for that course.

5. As high shool courses move to Pass/No Pass (or equivalent) grading for the remainder of

the academic year during this pandemic, what does the move mean for the grading of high
school based college courses offered in partnership with Oregon public institutionsiAee

college courses also required to be Pass/No Pass?

The college course grading, including whether the course will be available for P/NP, is decided
on a case by case basis by the college or university. Teachers are allowed to award letter grades
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for cdlege courses taught in the high school where the college or university partners have
retained letter grades in their courses, while the student receives a pass/incomplete on their
high school transcript.

6. If a student takes a class at a virtual onlisehool and is awarded a letter grade, can that

grade be recorded on the transcript?

If a passing grade was awarded for a course that ended &féech 13 the district must record

GKAE & | atlaaég 02N I €20t SldAagrtSyao 2y

7. If a schootlistrict closes, but the postsecondary institution continues delivering

coursework, is a high school student expected to continue to participate in the postsecondary
course if enrolled through Dual Credit/Sponsored Dual Credit/Assessment Based Learning

Credit?

Yes. Even though the student is/was also receiving high school credit, the course is ultimately a
postsecondary course and the partnership will determine expectations for the postsecondary

credit. The student should continue to participate in the cuand the partnership should

O2y UAydzS (2 &dzZLLI2 NI aiddzRSyda Ay O2yGAydzZSR € S|
guidance.

8. When should final high school transcripts be completed?
To the extent possible, districts should adhere to the timed for transcript completion that
were in place prior to COVAL®.

9. Will NCAA accept Pass/No Pass (or equivalent) for initial eligibility for college athletes?

The NCAA continues to monitor the evolving COMBituation and update their

measures.You can find updates on theguidance onlineThe NCAA Eligibility Center included

this statement on theifpril 10FAQ a ¢ KS b/ ! ! 9f AFA0AtAGE [/ SyidSNJI
inquiries regarding potential adjustments to the initial eligibility certifion process as a result

of closures, cancellations, and changes due to CQY1Dhe EC is working closely with the

governance structure and making progress toward national solutions to the issues raised for

both Divisions | and Il. We look forward tmnemunicating the details of these adjustments in

GKS ySEG &aSOSNIt RI&a dzaalry O2YLX SGS NBOGASE (K

Ongoing Learning and Creditarning Opportunities

10. Given the lack of capacity to provide distance learning at scale, howwoamake sure

students have the learning and support to be successful in advanced high school or
postsecondary courses?

The Distance Learning for All Guidance (including sections 4 and 5) provide a framework for
centering in equity, building capacity, supting students, and providing flexible and extended
learning opportunities.ODE does not presume that the guidance can fully mitigate all of the
issues. Only in close collaboration with statewide partners will we overcome the challenges and
set our studats up for longterm success.
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http://www.ncaa.org/sport-science-institute/coronavirus-covid-19
https://ncaaorg.s3.amazonaws.com/compliance/d1/D1GOV_COVID-19QAGuide.pdf

11. What is a CrediEarning Assurance Plan and how will it help students in need of credit

due to school closure?

Districts shall ensure adequate learning opportunities for students to earn credit and stabilize a
learning pséhway toward graduation. A Crediarning Assurance Plan ensures access and
opportunity for students who receive the least support durdigtance Learning for Alle to
circumstance®eyondtheir control. This plan will be personalizedaddress recovering credits
from school closure.

12. Who needs a CredEarning Assurance Plan and when do they have to be completed?

C2NJ Iyeg aiddzRSyid K2 KIFIAd NBOSAGSR aLyO2YLX SGS6
20192020, the scholomust develop a CredEarning Assurance Plan with students and families

by September 202@All CreditEarning Assurance Plans must be complete prior to the beginning

of the 20212022 school year.

Mo® LF adGdzRSyida 3ISa Iy diwhehdothdy rided$SoimakeNg Slj dza G|
that credit?

As part of the CrediEarning Assurance Plan, students must make up the credit prior to the

beginning of the 2022022 school year. It may be necessary to revise local district policy to

allow for this extendedime. (Note: This timeline provides an additional year for students in

grades 911. For current seniors, the timeline is still August 31 if the student wants to earn their

2020 Oregon Diploma).

14. If students leave the country and are not able to returcgn we serve them through
distance learning?
Yes, as long as the students are enrolled in the district.

Deeper Student Engagement and Support

15. What are communitybased organizations and what might district and CBO partnership
look like?

A CommunityBased OrganizatiofCBO) is one that is driven by and representative of a
community or a significant segment of a community and works to meet conignneeds and
amplify strengthsFor example, seée 5 9 Q & -Anfefithn@lack Student Success Plhe

focus of CBOs are on priorityues and solutions as determined hyetcommunity which can
includehealth care, environmental sustainability, quality of education, access to technology,
access to spaces and information for the disabled, to name but a few. CBOs can offer specific
and impatant insights into the challenges and opportunities facing school districts, helping to
improve distric &bility to communicate and connect with a wide range of community
members. CBOs can support authentic and meaningful engagement. CBOs can hdipreduca
leaders identify and listen to missing or needed perspectives. Building trust and responding to
community needs and assets can increase the collective efficacy of the community through
district partnerships. Examples of CBO and district partnershipde working together on
budgeting and prioritysetting, family and community engagement, translation, tutoring
suppots and developing wraaround resources. Local CBOs are critical partners in enhancing

Oregon Department of Education
Spring2020



http://eder671nonprofit.pbworks.com/w/page/18541471/CBOs%20-%20Introduction
https://www.oregon.gov/ode/students-and-family/equity/AfricanAmericanBlackStudentEducation/Pages/default.aspx

the breadth and depth of participation by commupitesidents in local decisiemaking and in
serving students and families. This is especially important in times of crisis or emergency, such
as extended school closures.

16. What services do communitgased organizations provide?

Communitybased organizations provide a range of critical services for students and families
FONR&a hNB3IA2Yy O2YYdzyAldASad . FaSR 2y @&2dz2NJ O2YY
may include family engagement and mental and physical health outreadetéar social

emotional or academic supports, and translation services or other culturally or linguistically
responsive supports.

17. How can we use our "classified/support” staff to help the "certified/teacher” staff?

Throughout our guidance, werefér2 a SRdzOF 2 NE ¢ 3> gKAOK Aa AyOf dza
They should play valuable roles throughout the learning and engagement prd2essscts

should also engage with staff for specialized supports and services, such as Mékaniey
liaisons,Transition specialists, Migrant Education staff, and Indian Education specialists.

18. How should we support students who are mobile or moving during this time?

A student may remain at their current school for a period of time following a move to a new

district. If the student moves miglear, the student may remain enrolled until the end of the

year. If the student moves over the summer, the student may remain enrolled for the following

school year. The student, if possible, should remain in the cured to access learning and
minimize further disruptionL ¥ y 21X (KS aidzRSyidQa yS¢ RA&GNRO
a0dzRSYy i Qa FlLYAf@ YR LINA2N a0Kz22f G2 S@Fftdz 4GS
develop the CrediEarning Assurance Plan.

19. Where can | find resources and deeper guidance to support specific areas related to

distance learning and mental health?

Il RRAGAZ2Y I f FdzZARF YOS | YR NB LOWNIDRSSourtandsitel g A f |
Here you will find links for mental health, parents and families, emergency child care, and other
related topics.

(@]]

h 5 90s&nce Learning for Allebsite also includes supporting information such as
recommendations for emergent bilinguals and students experiencing disabilities, resources for
professional learning, and resources for school counselors.

Oregon Department of Education
Spring2020



https://www.oregon.gov/ode/students-and-family/healthsafety/Pages/COVID19.aspx
https://www.oregon.gov/ode/educator-resources/standards/Pages/Distance-Learning-for-All.aspx

Preamble

We learned on April 8, 2020 that our students would not be returning to school for the
remainder of the year, a decision made by Governor Brown to focus on the health and safety of
all Oregonians. Since that announcement, we have heard the concerns stuoents,

families, educators and communities as we come to terms that school as we know it will take
new shape for the shoiterm future. Supporting our Students in Grades8{Section 6 of

Distance Learning for All) remains focuseddame, Connectiorand Continuity of Learnindpor

all students in elementary and middle schools during this most challenging time.

In short,Supporting our Students in Grades&Guidance:
1 Centers the mental, social, and emotional needs-8f¥{udents and prioritizes well
being.
1 Emphasizes family and community engagement by including families and critical
communityd &SR 2NBI yAT I dA2ya Fa LINIYSNAR Ay &aid
1 Emphasizes equity by:
o Honoring the culture, language, ways of knowing, and perspectives of the
families and students we serve;
Allowing flexible options for students to demonstrate learning;
Naming a Safeguarding Student Opportunity Clause to ensure no student is held
back or denied access to opportunity due to extended school closure;
o Focusing on promisingactices that promote and support student learning.
1 Requires a Pass or Incomplete (or local equivalent) marking system for report cards.
1 Requires districtvide application of enaf-year reporting practices, including a report
card (or district equivalentfpr every student.

This guidance provides a framework for a common approach, but does not resolve the deeper
inequities or fully address the complexity of challenges presented by the extended school
closures. We must collaborate on solutions atihtegies-now and in the years to comén
2NRSNJ (2 & dzLJLJ2 NtErm Sudedss énd widieBo/ Oul @lleétide yffbrt must

leverage the assets, roles, and strengths of our children, families, educators, Tribal Nations,
community partners, schal districts, educational association leaders, state and local leaders,

and business and industry partners. Guided by a shared approach and leading with a mindset of
innovation and creativity, we will learn from each other, develop ideas and promisintiges.c

and harness new ways of relating in a landscape we have not seen before.

This is the sixth section of Distance Learning for All, guidance ODE has released in sections to
support districts in the delivery of instruction during school closure. Agegts change and

needs evolve, we will continue to update this guidance and link it ta&B& Distance Learning

for All webpage
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Note: For the prpose of this guidance, middle school, junior high and middle grades are
referenced interchangeably.

Acknowledgement

We wish to acknowledge that our guidance has been informed by educators, community
partners and other leaders in Oregon who have begtical thought partners. In the context of
shared thinking, collaboration, and problem solving, our own thinking and planning have been
enhanced. Oregon educators in ESDs, districts, and schools are working collectively to support
our students, sharingasources and expertise. We appreciate the collective effort, as we rise to
the challenge of serving our students and families during school closure. We are stronger
together.

Additionally, we wish to thank State Education Agency (SEA) leadership aerosgitm and
the Council of Chief State School Officers. We wish to explicitly acknowledge Washington,
whoseOffice of Superintendent of Public Instructibas served as a key partner and
consultant.

6A. Naming Inequities and Centering Guiding Principles

Our public education system creates a problematic paradox around who the system is designed

to serve. Magnified by the COVID crisis, our students who have been pushed to the edge of

our system carry the disproportionate weight of meeting academickeqB YSy Ga® 2 S R2Yy
pretend that ourSupporting Our Students in Grades3iuidance resolves this problem or

fairly distributes the burden. In developing this guidance, we have consulted across many
O2YYdzyAGASA & 6S 0Sft ASQJS calazhd éfddlitisyneumbents 32 Yy Q &
upon us as educators to acknowledge the predictable inequities in our system and be held
accountable to collective action. There is no doubt our ability to work strength to strength as
educators, leaders, families, asdmmunity members is the most important way to focus on

2dzNJ a0 dzRSy (G a ® kBstadanis d@idghthss ltirge@Ssch®o2 ddbuie centers on

Care, Connectioand Continuity of Learning which requires an equity stance.

ODE strives to live into ogquity stanceEducation equity is the equitable implementation of
policy, practices, procedures, and legislation that translates into resource allocation, education
rigor, and opportunities for historically and currently marginalized youth, studentdaamtles
including civil rights protected classes. This means the restructuring and dismantling of systems
and institutions that create the dichotomy of beneficiaries and the oppressed and marginalized.

In order to live into this stance, we must heightewar attention to groups of students who

2FT0Sy 0SINJ GKS 06dzNRSYy 27F GKS aeé andllereRaluatidd JLINS & &
the impact of school closure on students in classes requiring progressive learning, focusing on
reassurance and confidee for students preparing to transition to a new school (Pek&6, &

9) and focusing the school community on supporting the needs of the students most heavily
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affected by the health and economic impacts of COGIADThrough all of this work, we must
recognize the strengths and meet the needs of students experiencing houselessness, students
of color, including students who are Africdmerican/Black, Alaska Native and American

Indian, Asian Pacific Islander, Refugee, Latinx, Compact of Free Assodiiaigms CCOFA),
students who are emergent bilinguals (English Learners), students of migrant and farmworker
families, students experiencing disability, students who are LGBTQIA+, students in foster care,
and students navigating poverty.

Our ability to howr the culture, language, ways of knowing, and perspectives of the families
and students we serve will be a key measure by whbidiance Learning for Adlill actualize
equity. To that end, th®istance Learning for Abuiding Principlesre rooted in arethos of
partnership with families, communities, and students.

9 Ensure safety and wellnesStudents need food, clothing, a safe place to learn and
shelter, as well as a sense of care and connection, in order to engage in challenging
intellectual work. Rdase see th©DE COVIDI websitefor Mental Health and Social
Support resources.

9 Cultivate connection and relationshigtudent connections and relationships with
trusted adults promote belonging, which is especially important as learning takes place
outside of the school setting. Relationships between families and schools are critical to
the success dDistance Learningdf Allas students seek support for their learning in the
home and community.

9 Center in equity and efficacyPrioritize equity in every decision; build on cultural and
linguistic assets to inspire learning and promote student efficacy. Consider how
decisims and actions attend to racial equity and social justi@efon Educator Equity
Lens. Consider the assets of students who experience disgbilit

9 Innovate. Iterate through complex change with a spirit of possibility, centering in deep
learning, student agency, and culturally sustaining practices.

6B. Assessment Practices, Report Cards and Grading

Assessment Practices in&

Educators are encouraged to first center on care and connection with their students and

families. This is important for recognizing and supporting the social and emotional needs of

students and it enables educators to develop an understanding of the studeda O2y G SEG |y
environment; this understanding then forms the starting place as educators plan how to

support individual students in essential learning. In the context of distance learning, student

agency becomes increasingly important because studemt®agaging with less teacher
RANBOGSR fSIENYyAy3a GKFEYy Ay | GeLAOLt OflFaaNegz2yY
learning time occurs outside of direct contact with the teacher, so educators must strive to

ensure that:
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=

parents and caregiveiae partners in the learning experience,;

2. 0KS € SIENYAyYy3I SELISNASYOS A& sAlGKAY (GKS &iddzR
level);

students have choice and flexibility in how and when they apply their learning;

the student understands the intended leang outcomes; and

students engage in ongoing sedfflection that educators draw upon to make

adjustments to support individual students.

akrow

Assessment should always celebrate student strengths, identify needs, document learning as it
progresses, and verifyuglent performance in comparison to levels of expectation or

proficiency. Assessment for learning (formative assessment) is an essential practice to define
where the student is in their learning and to identify the next steps to continue their progress
andgrowth. Evidence of learning should be varied and related to student strengths and
interests.

Given that the instructional environment for each student is so variable in this new context, it is
important for educators to remain flexible, allow for mulepmodes of student engagement

and response, and acknowledge all student effort. This may not be the appropriate time to
expect every student to persist with a nqmeferred task or to sustain high levels of

intellectually demanding work. For example, sttt who have extreme difficulty generating
written responses should be allowed to provide oral responses. Similarly, modifying
assignments and allowing students to show what they know in multiple ways will help sustain
stamina and engagement. It is highfcommended that educators collect a wide variety of
evidence of learning (including approximations of learning) throughout the course of the entire
extended school closure. Gathering evidence that goes beyond academic leéireingow a
student contibutes to household chores, takes care of a pet or helps a sibling with school work)
remains an important part of how educators honor the whole child to frame holistic judgments
about student performance at the end of this school year.

Consistent, clear ecomunication and feedback to families and students creates a collaborative
learning process and reinforces an essential foundation of Distance Learning for All: family
engagement. Educators are developing new skills and paying attention to, or noticiegisasp

of student interaction and engagement in different ways. Maintaining a wide lens and asking
families and students for feedback, including what is working well for them and what might be
improved, will help educators and students/families learn froraleather.

Report Cards and Grading

Challenges associated with measurement of essential learning and grading in our distance
learning context may result in highly variable, subjective, and potentially unfair grading
practices. To create continuity of leang, while mitigating for potential grading risks, the
following reporting and grading practices are required:
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9 Districtwide application of enabf-year reporting practices, including a report card (or
district equivalent) for every student. Report cardsk be sent home to every student
FYR 1SLIG Ay GKS adGdzRSyidQa OdzydzZ I A PSS FTAfSO
o Districts may use or modify existing report cards to best reflect student learning
during school closure.
o District report cards may include a cover letter or an additiondtten
explanation for school closure.
o Attendance reporting is not required for final 202920 report cards.

9 Districtwide Pass or Incomplete (or local equivalent) grading systemme final 2019
2020 report card. Districts shall not use letter gradegail students.

Clarifying Pass/Incomplete Grading Practice H8K

For students who have demonstrated For students who have not yet demonstrated
sufficient evidence of progress (Pass) sufficient evidence of progress (Incomplete)

1 As a districtdetermine one common 1 As a district, determine one common wor
mark to indicate Pass. to indicate Incomplete.

f The word used on report cards does 1 The word usean report cards does not
y2i KI @S &6 20 daiS Nit KIS G2 06S aLyO2 YL
equivalent. equivalent.

1 No letter grades issued onreportcarq 1 b2 GClFAfé¢ A&dadsSR 2\

SeeSupporting our Students in Grades 9, 10 & 11 (Sectifmm §hading and reporting guidance
for middle school students enrolled in clig-earning high school courses.

Note: Where schools are already implementing a Pass/Incomplete grading mechanism, no
changes are required.

Grading Equivalency Table-

Elementary School Grades

Prior Grading Marks Distance Learning for All
Equivalency*

Checkmarksa(-, n, n+) Incomplete:n -
Passn or n+

Satisfaction Scale (NI, S, S+) Incomplete: Needs
Improvement

Pass: Satisfactory and
Satisfactory +
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StandardsBased (Levels-4)

Incomplete: Level 1
Pass: Levels2

Performance Levéd)escriptors and Labels (e.g., Exceeds
Meets, Nearly Meets, Does Not Yet Meet, No Evidence)

Incomplete: The lowest level
indicator, No Evidence
Pass: All other levels

Levels of how often students demonstrated a standard (j
consistently, / = SometimeBlE = No Evidence

Incomplete: The lowest level,
No Evidence
Pass: All other levels

F/2YY2y (20t SldAGriSyaa YFI

Middle School Grades

& AyOfdRSY &H2a

Prior Grading Practice

Distance Learning for All

StandardsBased (Levels-4)

Incomplete: Level 1
Pass: Levels2

Letter Grades (4)

Incomplete: F
Pass: D or higher

Quantitative or leveled grading approaches

Quialitative feedback in a
narrative form

GradelLevel Promotion

P LILIE A

Student promotion to the next grade level shall not be based on performance during the period
of school closureno child shall be held back or retained due to any impacts of extended

school closureFor students needing additional supports, districts lst@brdinate outreach to

0KS aiddzRRSYyd FyR GKS FlLYAf&@s O2yFTANNAY S
success and outlining next steps. (Note: for middle school students who are inloeaditg
high school courses, please sgections 5.@nd5.Efor relevant guidance).

GdKS

6C. Safeguarding Student Opportunity

Safeguarding Student Opportuniiycuses on support for ongoing learning while ensuring that
aGdzRSy Gt aQ f S| Kifhenfnbacteli fiomd axtehdddBchgoRclbsures. We must

recognize the disproportionate and severe impact of the pandemic on our students and families
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during this time, affording them maximum opportunity to find their footing again after such a
destabiliziig event.

Safeguarding Student Opportunity Clause

9 There may be students and families whom districts attempt to engage and cannot
locate. This may be due to a variety of reasons such as relocation, family illness,
houselessness, inability to access phontrnet, students working to support
themselves/family, or that the school has not been able to establish a trusting
relationship with the student/family. As needed, districts should engage with
community and/or faithbased organizations along with addiial staff, such as
McKinneyVento liaisons, Migrant Education staff, family advocates, and Indian
Education specialists. Should a district not be able to contact or engage a student or
their family, the following shall be done:

o Document/record weekly atti@pts (at a minimum) to reach the student and
family and keep a log of all efforts.

o 520dzySy i tSGGSNBR O0GNIyatliSR Ayildz2z K2YS
parent/guardian/person in parental relationship to-emgage the student.

o Document attempts to reacthe family through partnerships with community
based organizations, internal support staff, support agencies, or other trusted
partners.

o If the above efforts have been implemented and the district is unsuccessful in
efforts to reach or engage the studeby the end of the school year, the student
shall then be awarded the mark they had upon the time of school closure for
that subject or course. Schools should provide targeted academic supports to
ensure essential learning in the fall or when the studeréngages in schodh
short, students who were earning a passing mark in the subject area or course
prior to school closure should not be academically penalized.

91 Districts shall not make a decision for any student that limits opportunity to progress
within a course sequence, or to determine grade promotion or retention, placement in
an advanced course, sports, access to clubi€ andTechnicalSudent Organizatiors
such as #ture Farmers ofAmerica or forecasting opportunities for the followinghsmol
year based on performance during extended school closure.

6D. Speial Education, English Learnand TAG Services for Students in Grag
K-8

Additional Considerations for Students with IEPs

Students protected under the Individuals with Disabilities Education Act (IDEA) and Americans
with Disabilities Act (ADA) require further consideration under the law. Districts must consider
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the additional guidance below to ensure our commitment to eqaitygl access for students
with IEPs.

The district shall ensure appropriate services and supports were provided before awarding an
Incomplete. At a minimum, this includes:
1. Reviewing IEP records to ensure that the district provided FAPE; and
2. Gathering evideoe from each teacher/course that an appropriately developed IEP was
fully implemented. Such documentation shall include, but is not limited to, evidence

that all:
a. Specially designed instruction (SDI) was delivered as intended by the IEP team,
consistent wih the initiation, frequency, and duration required;
b. Accommodations, related services, and supplementary aids and services were delivered
as intended by the IEP team; and
C. Evidence that the IEP team worked towards the measurable annual goals contained

within the IEP, including progress monitoring data specific to those goals.
3. Ensuring that the parent, guardian, or person in a parental relationship was afftinded
opportunity to meaningfully participate in the IEP process, including any meetings
where student progress towards graduation was reviewed.

Documentation for requirements ir3labove shall be available prior to awarding an
Incomplete. If such documition cannot be provided, the district shall hold that student
harmless during the closure.

Additional Considerations for English &amers and Emergent Bilinguals

ODE strongly recommends prioritizing outreach, engagement, and planning toEegtikh
Learners and their families in this new learning model, especially those who are Newcomers
and Emergent English speakeCo@ammunication to students and families should be in the home
language. Additionally, students who are identified to receive Englisjulage development
services (Title 1ll) must be provided with language assistance services and supports that allow
the students access to academic content. It is also recommended that general education
teachers partner with ELD specialists to design imsion that will meet individual needs and
0dzAft R 2y GUKS £ SFENYSNNa aaNBy3IdKa

Additional Considerations for Students Identified as Talented and Gifted (TAG)

Districts should serve students identified as TAG by accommodating assessed levels of learning
andaccelerated rates of learning. With a distance learning model, two strategies that will
enhance and extend the learning experience for TAG students, include:

9 Educational acceleration, which has long been used to matchthi§hd St a G dzRSy (G 4 Q
general abilites and specific talents with optimal learning opportunities; and

9 Curriculum compacting, which condenses, modifies, or streamlines curriculum to reduce
repetition of previously mastered material.
For more information on supporting Students with IEPs]iEmdtearners, and students in
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Talented and Gifted, please s8ection 1C. Special Education, English Learner and Talented
and Gifted Servicesf this Distance Learning for AHuidance.

6E. Promising Practices for8Students During Distance Learning

It is incumbent on us alODE, districts, and
all education and community partnero
persevere in efforts to connect with
students to ensure continuity of learning is
accessible and sustained. ODE is making
every effort to ensure that students are
insulated from the impacts of extended
school closures in terms of promotion
opportunities.

It remains important for all students in
Grades K through 8 to engage in Distance
Learning for All to maintain Continuity of
Learning. Students who do not engage in
Distance Learning for Atlay miss critical
learning opportunities that could
contribute to gaps in learning. When
students return to school, we want them tg
be wellpositioned to pick up and move
forward with their learning.

At the same time educators learn new wa
of teachingjt is essential to also draw from

Educators should identify essential learning anc
in choosing essential learning, consider what:

T

l

= =

Provides learning that will assist students
beyond this school year

Interdisciplinary process skills are central (i.
mathematical practices, science and
engineering practices, ELA anchor standard
Assists students in multiple content areas
LA LINPEAYIFE (2 GKS 3
knowledge and skilland can help them move
toward the next level of learning

Supports development of critical thinking an
problemsolving

Cultivates cognitive routines (students
learning to be independent thinkers)

Is feasible in the time available

Aligns with student interest (allow the
student to share their creativity and hobbies
Capitalizes on funds of knowledge present i
their home and culture

Allows opportunities for students to share
with each other

the depth of pedagogical expertise that

informs teaching and learning in a brakd-mortar context. We know that some of the same
promising practices that make teaching and learning come to life in classrooms willakso m
them come to life in distance learning. Anchoring in our expertise and promising practices will
help reimagine and adapt student experiences to differentiate learning and equitably support

our students.

The following practices are recommended whenigemg learning experiences and measuring

progress in learning during school closure:
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Promising Practices for Students in Grades$ iduring Distance Learning

Create the
Conditions for
Care

T Understand the role of basic needs (food, water, sheltest,rsafety).

l YOK2NI Ay alaft2¢6Qa | ASNI NOKe& 27

Self-fulfillment
needs

Self-
actualization:
achieving one’s

full potential,
including creative
activities

Esteem needs:
prestige and feeling of accomplishment Psychological
needs
Belongingness and love needs:
intimate relationships, friends

Safety needs:
security, safety Basic
needs
Physiological needs:
, water, warmth, rest
1 Communicate with families about how basic needs can be met via Dig
resources (when appropriate).
T Start with connection and tending to sociinotional needs.
1 Check in with students to sd®wthey are doing before askinghat they
are doing.
1 Follow establishe€hild Abuse Reporting Requirements
Create the 1 Engage with families as critical partn¥is co-facilitate learning in offline
Conditions for and/or online modes and understand student needs and assets in the
Connection home environment.
1 Thoughtfully and intentionallgngage communitpased organizationas
critical partners to cdacilitate culturally specific outreach.
T Build from studenfunds of knowledgée.g., strengths, culture,
background, interests, heritage, and language).
1 Prioritize connection and deep leang over content coverage.
1 Promote peesto-LJISSNJ £ SFNYAYy3I O06KAES K2V
1 When possible, have known educators reach out to students and fam
T Useculturally sustaining practices

9 Ensure communication is linguistically responsive. This includes mindful consideration of preferredhguage and
providing interpretation support. Consider partnership and engagement with commbaggd partners who provide culturally
and linguistically responsive services to students and staff.
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Understand
the Context

Student performance will be affected by factors beyahéir control (e.g.,
access to technology, internet connectivity, home environment, illness
Thoughtfully and intentionally engage communiigised organizations as
critical partners to cdacilitate culturally specific outreach.

Approach evidence of leairmg with a gracious perspective; minimize thg
number of assignmentsquality over quantity.

Work with specialists, community resource professionals, community
based organizations and the student to identify any necessary access
supports.

ProvideClear
Learning
Purpose

Focus on &ew core/priority standards; do not try to cover the same
breadth of standards that were expected prior to Distance Learning fg
All.

Provide multiple means of representation that fit offline and/or online
contexts:explicit prompts for each step, chunk information, preemptive
anticipate and answer uncertainties and questions.

Be clear when explaining what you want students$etarn (not just what
you want them to do); include families in the communication.

Be cleambout what support students can expect from you as the
instructor, as well as how and when it should be requested.

Clear, concise communication is critical at the outset; there will be les
opportunity to address any confusion that may interfere with stotl
demonstrations of what they know and can do.

Define Success
Criteria

Give students and families an idea of what success looks like, as they
not have the same access to educators as resources.

Provide exemplars of performance at multiple leveldhsey can see their
path to success in terms of intended outcomes.

Provide multiple means of access (offline and/or online), response, g\
and reminders.

Give previews and alerts when new expectations or procedures are
pending.

Design rubrics that dedbe proficiency/sufficiency.

When possible, have students define success criteria, identify exemp
design rubrics and identify their own growth and progress.

Establish a
Feedback
Loop

Focus on descriptive feedback, which gives students and families
actionable information that is relevant to the task, pointing out strengt
and offering specific information to guide improvement.

Ask students and families for feedback: What is working best for you?
What could | improve?

Minimize feedback and correctwaction to an amount a student can
reasonably act on; avoid overwhelming students to limit the emotiona
impact.
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Collect a 1 Provide essential learning activities that are developmentally appropri

Variety of for the student; consider the contéwf learning at home when designing

Evidence activities to ensure that students have access to the resources neede
home environments.

1 Incorporate multiple opportunities to collect evidence of learning over
time (e.g., projecbased learning, voice recordingstifacts, self
assessment, community service projects, interdisciplinary work, stude
designed projects, rubrics, anecdotal observations from asynchronou
synchronous classes).

1 Be flexible and allow students to select the mode of response to matc
their context, strengths, and interests.

T Families with mobile devices may take photos of work; families with
fAYAGSR (GSOKy2f 238 Yl & RSAONAOGS
educator in some way, or use drop off sites or-selfiressed, stamped
mail from the district, as long as safe practices can be maintained.

T Pursue multiple pieces of evidence of student learning in relation to
learning topics to avoid making a judgment based on a single piece o

evidence.
Consider the T Focus on holistimidgments that incorporate the totality of opportunitieg
Big Picture to learn and evidence of learning collected.
1 Determine what evidence of essential learning is most critical for futur
success.

6F. Ensuring Successful Transitions

| 3GdRSYy (i Qs SRdOFGA2yFE OFNBSNI A& YINLJSR o8

independence and involve shifts in physical environment and daily schedule. Transitions start
gAOK alddzRSyY (aQ -17 syddniandEohiindethrain yhéirdife possshoo.

While transitions continuously occur, there are a few that represent the most significant
changes for students in-&

These may vary across systems, but commonly occur during:
9 Transition to Elementary School
9 Transition to Mildle School/Junior High
9 Transition to High School

Significant transitions require planning, scaffolding, and design to ensure student success and
adjustment. Care, connection and continuity of learning can be facilitated by coordination and
communicationbetween the feeding and receiving schools as well as the presence of nurturing
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relationships. The most successful programs approach transitions with a variety of

collaborators, including students, teachers, families, and community organizations. Mdre of t
O02YY2y UGN} YaAGA2Y adzZLIL2NI & YIlIe y20 06S Ll2aairoft
the need for our students to be appropriately supported is perhaps even greater to ensure their
well-being following an extended disruption. Demystifying th&mmwn about a new grade

f SPSt 2NI ySgs O2yGSEGZT AyOfdzRAY3I GaAYEAARSNE y2
staff at the new school/level more real and relatable through sharing information in a light

hearted way can all help smooth the transition.

Transition to Elementary School

The beginning of elementary school represents a transition time for all students even under the
best possible circumstances. Young children are being asked to enter a system with structured
expectations for learning and itraction that may not match any of their previous experiences.
The start of elementary school represents the first formal school experience for many of our
children. Many of the programs in place to ease this transition may not be possible with social
distancing requirements in effect. Schools and districts should strive to find ways to collectively
prepare our children and families for success in this transition.

9 Before the fall, identify and connect with each known incoming family to discuss their
situation and needs for entering school successfully.

i Reach out to communitpased organizations and other supports, such as family service
workers for partnership.

9 Consider modifying the structure of planned events for incoming students to
accommodate virtual or phone participation, if this can be made accessible to all
students and families.

9 Modify critical support practices that have been utilized in the pastdonilfy
partnership. This may involve adapting and/or rescheduling home visits, Connect to
Kindergarten, and other planned services/events.

9 Consider how to integrate Kindergarten registration and enrollment into current
services, such as meal distributioniompartnership with their current early chkihood
program (e.g., HeadStaand Preschool Promise).

i1 Establish transitions for students with an Individualized Family Service Plan (IFSP).

Transition to Middle School/Junior High

Students transitioning fromlementary to middle school are entering a period of rapid
personal, cognitive, and sociamotional development while often entering into a new physical
environment and school structure. Elementary schools have developed transition plans and
activities tonavigate these changes, many of which will need to be reimagined or adapted
during school closure. Some ideas include the following:

9 Meetings between feeder elementary and middle school teachers/staff to discuss
social/emotional support and learning outc@s from the spring.Teams should identify
possible areas for targeted growth in the fall

9 Virtual tours of the school
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9 Enlisting 7th and 8th grade students to contribute to virtual welcomirtiyities and/or
peer mentoringfor incoming 6thgraders

Welcane messages to incoming students (e.g., 5th to 6th/ 8th to 9th) in multiple modes

(videos on Facebook, Twitter, emails, mail); videos can include messages from students,
principal, and teachers

Mentorship programs with community organizations or olderdgnts

S22 NI A GK AO0OKBRUEA DY IKAWRE dzRANVAK aO2dzya St 2 N
Connecting students who participated in elementary extracurriculars and clubs to the

middle school equivalent through videos with the coach or teacher

Creating a video showing allalable middle school school extrarriculars and co
curricularswith an emphasis on access and inclusion

= = =2 =4

Transition to High School

As students transition to high school, they are entering new buildings and have significantly
increased expectations plagden them for independent performance and accountability for
their own learning. Middle schools have developed transition plans and activities to navigate
these changes, many of which will need to be reimagined or adapted during school closure.
Some ideamclude the following:

9 Meetings between feeder middle school and high school teachers/staff to discuss
social/emotional supports and learning outcomes from the sprihgams should
identify possible areas for targeted growth in the fall.

Virtual toursof high school building and short video welcome from-gthde teachers

Summer bridge programs that build foundational skills and relationships witlg3itie
teachers

Mentoring programs (such as community based adult mentors and/or older high school
student mentors)

Connecting students who participated in middle school extracurricularsyaiculars,

and clubs to the high school equivalent through videos with the coach or teacher
Creating a video showing all the available high school sehtacurriculars, co

curriculars, and clubs with an emphasis on access and inclusion

Posting announcements, information, and news on the high school webpage in a section
dedicated to incoming students

Utilize social media platforms to share informatiand get students ready for the
transition to 9thgrade

= =2 =/ =2 =2 2=

Ending the Year Strong

While recognizing the end of the 20P®20 school year presents extraordinary challenges, it is
important to celebrate and honor the goethighlighting learning, charactetefining

experiences, and positive friendships and relationships. Consider the ways traditions and
celebrations could be reimagined to help educators, families and students mark the end of the
year.
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Students who are preparing to transition between schooldngs will not have a chance to say
goodbye to their school, peers, principal, or teachers. Consider how to creatively honor

students who are leaving the school and when possible share positive artifacts (including

artwork, school spirit-shirts, music, 8 LIK2 0 2 AN LIK&A0 GKI i KAIKEAIKIQ
social experience. When possible;design creative endf-year celebrations that honor

GNI RAGAZ2Y YR aA3dylrt |y AYdReXdrentd GNI yaArAdAzy

6G. Frequently Asked Questisn

1. What about our statewide summative assessments for 2@

The United States Department of Education (ED) formally granted a comprehensive waiver for
hNS3I2yQa adld§SsARS adzYYlI GA@S aaSaavySyda Ay
Grades 8 & 11 and science in Grades 5, 8, & 11. This includes both our gandralr

alternate assessments. In short, ODE will not be accountable for administering federally

required state assessments due to CO¥and natiorwide school closures.

. @ al@ MpX HAHNZI h59Q4a !3adasSaavYSyld e&ddw gAff
any assessment that was initiated or completed before the school closure. Additionally, we will
advise on assessment opportunities for students who are Emergent bilinguals (English Learners)
who have not completed or did not receive an opportyrtib participate in the ELPA

Summative assessment this spring. This information will be shared as part of a comprehensive
assessment plan for the 2021 school year.

2. We understand that Essential Skills and Personalized Learning requirements arersiespe
F2N) ASYA2NR YR 2dzyA2NB GKAA &@SENIT K2gSOSNE 4
samples (Local Performance Assessment (LPA)) requirements for-2029

All work sample requirements in mathematics, scientific inquiry, speaking, and writing for
Grades 38 and high school are suspended for 2210 The work sample requirement

stipulates a standardized administration founded in the use of common scoring rubrics. While
we are not requiring work samples due to extended school closures, performancesassd
remains an appropriate assessment strategy dubdigfance Learning for AIDDE will pursue
State Board of Education action and revisioD@éfR 584022-2115 related to work samples at

the May meeting.

4. Are schools required to send report cards for the final term of the 2&I®school year?

Yes, reporting to families around student performance ¥\asion 22 requirementt is
AYLRNIEFYOG G2 O02YYdzyAOFdS 6AGK FrFYAfASA | 02dz
that receiving teachers next year get information about students to build on strengths when

school resumes. Though report cards are required, districts will determine the structure and
content of the report card. Districts will send report cards home to each student and file the
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https://secure.sos.state.or.us/oard/viewSingleRule.action?ruleVrsnRsn=145251
https://secure.sos.state.or.us/oard/viewSingleRule.action?ruleVrsnRsn=237662

report card in the student cum file. Reporting on attendance aftardh 13, 2020 is not
required for the final report cards of 2013020.

5. Are schools required to provide specials such as music or PE during school closure?

We strongly encourage districts to provide continued access to specials. Student engagement is

afoundational aspect of a well rounded education and this is perhaps even more important
duringDistance Learning for AlBtudent motivation and wellness is reinforced when access to
music, PE, the arts, drama, etc., are incorporated into educationakriexpes.Tool #5,

Distance Learning: Sample Instructional Dagludes the following related gRil Yy OS> -4 ¢ SI OK

Led Learning May Include: Social Emotional Learning, Reading, Writing, Language, Math,
Science, Social Science, Speaking and Listening, PE, Health, Art, Music, online educational

3 YSa 2N NBaz2dNDOSas KFryR2dzia 2N 20KSNJ £ SFENYAY

6. What does a typical day of Distance Learning for All look like?
This question is best addressedyol #5, Distance Learning: Sample Instructional Day

7. Do the grading policies in thBistance karning for Allguidance document apply just to

report cards and transcripts, or to all individual student assignments?

The Pass/Incomplete requirements apply specifically to official records, including report cards
and transcripts. Districts may determihew to best manage grading at the individual task

level.

8. A student in the 7thgrade compacted/advanced math class has not completed all distance
learning assignments. The student was passing the course at the time of school closure and
passed the firsterm. Should the student continue in the advanced math sequence for 8th
grade?

Unless the student or family specifically requestexd to continue in the advanced math
sequence, the student would be scheduled in the-§thde compacted/advanced math cear
Ay OGKS FlLfttod t SNIGKS {FFS3dzr NRAYy3I { GdzRSy
for any student that limits opportunity to progress within a course sequence, or to determine
grade promotion or retention, placement in an advanced ceusports, access to clubs/CTSOs
such as FFA, or forecasting opportunities for the following school year based on performance
RdzZNAy3 SEGSYRSR &a0K22t Of 234 dz2NB dé

9. A student in 8thgrade was taking Spanish for high school credit at the time of school
closure, and was not passing the course. The school has not been successful in reaching the
student and has not had contact during distance learning for all. Doesghelent receive

high school credit for the course?

If the educator has reached out to the student/family, and has documented all efforts to
contact the family, and is unsuccessful in efforts to reach or engage the student by the end of
the school year,hte student shall then be awarded the mark they had in the course prior to

school closure (as Pass or Incomplete). A Pass warrants credit; an Incomplete does not. Local

policies and practices for communicating credit and progress for high school coursesrtak
middle school should continue with special consideration for the distance learning context.

Oregon Department of Education
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https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Tool%205%20Distance%20Learning%20Sample%20Instructional%20Day%20K-12.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Tool%205%20Distance%20Learning%20Sample%20Instructional%20Day%20K-12.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Tool%205%20Distance%20Learning%20Sample%20Instructional%20Day%20K-12.pdf

(Note: for middle school students who are in creldgaring high school courses, please see
Sections 5.@nd5.Efor relevant guidance).

10. What should our school do if it has been unsuccessful in efforts to engage a student in

Distance Learning for All?

Start with care and connection, centering in outreach that first honors the stu@iémisic

ySSRa YR YSyillfx a20AFtX SY20GA2y!I ftbeihgyad LIKE & A
what additional support or outreach may encourage engagement. Access potential resources

such as community partners, Community Based OrganizationssatdffasMcKinneyVento

liaisons, Migrant Education staff, and Indian Education specialists. Ensure that outreach is made
Ay (KS &adGdzRSyidiQa K2YS fly3dz3S FyR dzaAy3a RATFT
Continue weekly outreach efforts. If everyfat is made and the school is unsuccessful in

engaging a student, the report card should reflect the status the student had at the time of

school closure. The student should not be marked down or held thaeko lack of

engagement during school closure.

Tool #1:0verview of Guidelines for Distance Learning:
Guideline summary for implemestion of distance learning.

Tool #2:The Distance Learning Capacity Framework:

PowerPoint version

A conceptual framework to help districts assess capacity for distance learning. It is designed
provide multiple entry points based on readiness, to inform planning, and to create a trajectory
for future progress

Tool #3:The Distance Learning Planning Tool:
Qustomizable project planning tool districts can usdtold their Distance Learningif All Plan.

Tool #4:Distance Learning for All Family and Educator Resources

A comprehensive resource that includes: ashame guide for families in English and Splanis
helpful resources for families to supporthome learning; social, emotional, and mental health
supports and resources; a comprehensive list of instructional tools and curricular resources to
support k12 teaching and learninggndglossary.

Tool #:5:Distance Learning: Sample Instructional Dayl(KOverview):

A tool designed to help tehers and parents build a daily learning schedule for studeda® K
This prioritizes Teachdred Learning and also expands learning to include activities and
experiences that reinforce skills and extend knowledge.
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https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Tool%201%20Overview%20of%20Guidelines%20for%20Distance%20Learning.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Tool%202%20Distance%20Learning%20Capacity%20Framework.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Tool%202%20Distance%20Learning%20Capacity%20Framework.pptx
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Tool%203%20Distance%20Learning%20Planning%20Tool.pdf
https://www.oregon.gov/ode/educator-resources/standards/Pages/Distance-Learning-for-all.aspx
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Tool%205%20Distance%20Learning%20Sample%20Instructional%20Day%20K-12.pdf

Tool #6:Distance Learning Timeline:
A visual timeline to help districts understand the implementation arc for Distance Learning for
All.

Tool #7:Distance Learning for All Summary Document
A summary documendistillingthe contents ofthis guidance.

Tool #8: Comprehensive School Counseling PfanSeniors A resource designed to provide
4dzZ33Sa0SR 3JdzARFYOS F2NJ K2g / 2YLINBKSyair@dS { OKz2
socialemotional learning, academic development, and career and college readiness by

providing a continuum of services asdpports matched to individual student needs.

Tool #9:Personalized Student Graduation Plan Templatesample templatschools can use
to develop a plan for Seniors Needing Credits to meet Oregon Diploma 2020 Requirements

Tool #10:Graduation Pathways 2020 Timelin& visual timeline to help districts understand
key dates for Graduation Pathways 2020.

Tool #11.Graduation Pathways 2020 Summary DocumeAtsummary document distilling the
contents of section 4, Graduation Pathways 2020

Tool #12:Comprehensive 3wol Counseling Plan for FreshmgSophomores at Juniors A
resource designed to provide suggested guidance for how Comprehensive School Counseling
Programs may address 9ihm (G K 3 NJ RrBoidnaleasnidgOacadémic developmeand
career and college readiness by providing a continuum of services and supports matched to
individual student needs.

Tool #13 Credit Earning Assurance PlaA CreditEarning Assurance Plan template districts
may use to develop a plan for students to earn credits towards graduation in courses that were
previously marked as Incomplete during school closure. (See s&ign

Tool #14 Promising Practices for Secondary Students During Distance Learning
Recommended promising practices to use for designing learning experiences and measuring
progress in learning during school closure.

Tool #15 Supporting our Students in Grades 9, 10 and 11 Summary docunfesummary
document distilling the contents of Section 5, Supporting our Students in Grades 9, 10 and 11.

Tool #16:Comprehensive School Counseling Plan for Students in GragdesAKesource
designed to provide suggested guidarfor how Comprehensive School Counseling Programs
mayaddress Ko socialemotional learning, academic development and career and college
readiness by providing a continuum of services and supports matched to individual student
needs.
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https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Distance%20Learning%20Timeline%20Infographic.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Distance%20Learning%20for%20All%20Summary.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Tool%208%20Personalized%20Student%20Graduation%20and%20Transition%20Plan%20Comprehensive%20School%20Counseling%20Programs.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Tool%209%20Personalized%20Graduation%20Plan.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Graduation%20Pathways%202020%20Timeline%20Tool%2010.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Tool%2011%20Graduation%20Pathways%20Summary.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Comprehensive%20School%20Counseling%20Plan%20for%20Freshmen,%20Sophomores%20and%20Juniors.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Credit-Earning%20Assurance%20Plan%20Tool%2013.docx
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Promising%20Practices%20for%20Secondary%20Students%20During%20Distance%20Learning.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Supporting%20our%20Students%20in%20Grades%209,%2010,%2011%20Summary%20document.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Comprehensive%20School%20Counseling%20Plan%20for%20K-5.pdf

Tool #17 Comprehensive School Counseling Plan for Students in Grade#\Gesource
designed to provide suggested guidance fodtiComprehensive School Counseling Programs
may addres$-8 socialemotional learning, academic development and career and college
readiness by providing a continuum of services and supports matched to individual student
needs.

Tool #18 Promising Practices for-B Students During Distance Learnifgecommended
promising practies to use for designing learning experiences and measuring progress in
learning during school closure.

Tool #19:Supporting our Students in Grades&Summary documentA summary document
distilling the contents of Section 6, Supporting our Students in Gra@es K

Please see thBistance Learning Glossafyr definitions of terms used in this guidance.
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https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Comprehensive%20School%20Counseling%20Plan%20for%206-8.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Promising%20Practices%20for%20K-8%20Students%20During%20Distance%20Learning.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Supporting%20our%20Students%20in%20Grades%20K-8%20Summary%20document.pdf
https://www.oregon.gov/ode/students-and-family/healthsafety/Documents/Distance%20Learning%20Glossary.pdf

